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Mentors

We met for the first time at Teachers Research! Chile 2016 while attending that conference and
presenting our case studies at the plenary Research Stories from Action Research Scheme. Silvia
implemented Blended learning in the English secondary school classroom while Mariana and a
partner carried out Effectiveness of Praise-Question-Encourage (P-Q-E) commenting guidelines during
teacher-written feedback on EFL learners' rewrites in secondary state schools in Argentina in 2015.

As we had been working in similar teaching contexts in our country, we decided to face a new
challenge by designing and implementing together the present project. We adapted our previous
successful Action Research (AR) case studies to develop this ten-month mentoring programme during
which we played the role of mentors. As such, we worked with a group of four EFL in-service teachers
supporting them, collecting data and helping them find success and gratification in their work on our
way of pursuing further professional growth.

1. Main focus

Our primary focus during this project was to help four secondary school teachers by guiding and
coordinating their work as regards the implementation of AR in their classrooms for the first time.
Teacher mentees were asked to assess the effectiveness of formative teacher-written feedback on
the rewrites of five EFL learners in their courses, attending 6%, 5% (three groups) and 3rd year at
three state schools in Argentina. The study was performed by four teacher mentees who
implemented this project in their classrooms while we were collaborators cooperating and providing
meaningful support through Skype and face to face meetings. For the sake of privacy, the real name
and identity of the participant teachers will not be revealed. They will be referred to as T1, T2, T3 and
T4.

2. Background

What first springs to mind when thinking about AR is hard unpaid work and long non-contact hours.
However, AR is a valuable and helpful tool to tackle a problematic educational issue in the classroom
that needs improvement. According to Burns (2010),

AR involves taking a self-reflective, critical, and systematic approach to exploring your
own teaching contexts . . . it means taking an area you feel could be done better,
subjecting it to questioning, and then developing new ideas and alternatives. So, in AR, a
teacher becomes and 'investigator' or 'explorer' of his or her personal teaching context,
while at the same time being one of the participants in it (p. 2).

Therefore, the teacher explores the effects and results obtained from his/her instructional
strategies in the classroom. This sort of investigation can be performed by putting into action the
well-known model proposed by Kemmis and McTaggart (cited in Burns, 2010) that summarises the
four broad phases of AR: plan, action, observation and reflection, which can be applied to the needs
of any course. Thus, the teacher can design a purposeful intervention in the problematic issue with
the intention of generating positive changes. His/her active role as a researcher promotes teacher
empowerment that allows him/her to face challenges, introduce changes and find solutions.

3. Research methodology

This research project followed an action research methodology implemented by the teacher mentees
as it aimed at finding solutions to a particular problem encountered in their language classrooms.
Regarding this type of research, Burns (2010) states that “...the central idea of the action part of AR is
to intervene in a deliberate way in the problematic situation in order to bring about changes and,
even better, improvements in practice” (p. 2). Nunan (1993, p. 41) refers to AR as an “inside out”
approach centred in the concerns and interests of teachers which actively involves them in the
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process of Professional Development. Due to its practical, problem-solving aspect, its on-going nature
and its connection with the notion of effectiveness, we decided to apply Collaborative Action
Research as the research methodology for the present study.

3.1. Participants

The British Council gave us the chance through the Aptis for Teachers Action Research Awards 2016
to implement a mentoring program to empower four secondary school teachers to carry out AR in
their classrooms to find solutions to their own problems and, as such, a powerful tool for them to
improve their language teaching practice. Therefore, in our role as mentors, we guided and
coordinated the work of these four participants who taught English in state secondary schools
located in three different areas in Argentina:

oET 35 DE 18 'Ingeniero Eduardo Latzina', in Buenos Aires, the capital city of Argentina (Figure 2)

®EEST Nr.1 'Don Luis Bussalleu' in Rojas, a city in the province of Bs As (Figure 3)

®EES Nr.1 'Francisco P. Moreno', in Rafael Obligado, a town in the rural area of the province of
Buenos Aires (Figure 4)

EESTIV

DON LUIS BUSSALLEU - ROVAS

Figure 3. EEST N° 1 "Don Luis Bussalleu”, Rojas, Province of Buenos Aires
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Figure 4. EESN° 1 ”Francis P. oreno", Rafael Obligado, Rojas Province of u-e'hos Aires

Our team of mentees consisted of two participants from Rojas (a small city in the province of
Buenos Aires) and two more from the city of Buenos Aires. Those teachers answered a questionnaire
at the beginning of this project that let us know about their experience in AR and their expectations
related to it. Therefore, we learnt that all of them were working in state-run secondary schools and
had been teaching for several years, except for T1 who had only been working for two years. On
average, they worked around seven hours a day each having a few hours a week available for
teaching development.

The most important reason teacher mentees gave us for accepting our invitation to participate
in this project was for professional development purposes, though they were concerned about the
extra time that they would need for the present study. They mentioned having some knowledge on
AR and expressed their desire to engage in teaching-related research so as to improve their practice
by developing and implementing further teaching strategies. Finally, when asked what they did when
they encountered a language problem in their classes, all of them answered that they took some
action to solve it and reflected on its effects afterwards.

Having identified that writing is a problematic issue among most secondary state school learners,
teacher mentees were empowered to conduct AR to help their students improve that skill. Thus, we
helped teacher mentees develop an AR plan during which they

e encouraged real writing tasks in the classroom,

e promoted awareness towards the steps, procedures and importance of the process of writing,

e helped learners generate content with a specific purpose in mind as well as discover the
sense of audience, given that, as Wong (cited in Kakh & Mansor, 2014) asserts, it "maintains
the flow of communication with readers through words" (p. 1),

e provided learners with a writing context in which they were able to see clearly what the
audience and the communicative function of the text was, and

e gave feedback by making use of the Praise-Question-Encourage commenting guidelines (Lipp
& Davis-Ockey, 1997) (appendix 5), in order to explore the learners’ reaction to teacher
constructive feedback between drafts.

3.2. Context

As it was mentioned above, the teacher mentees carried out this AR research project in three
different schools: ET 35, DE 18, Ingeniero Eduardo Latzina (Figure 2) in Ciudad de Buenos Aires (two
5t years), EEST N2 1 Don Luis Bussalleu (Figure 3) in Rojas, Province of Buenos Aires (3" year) and EES
N2 Francisco P. Moreno (Figure 4) in the rural area of Rafael Obligado in Rojas, Province of Buenos
Aires (5% year and 6" year).
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ET 35 DE 18 Ing. Eduardo Latzina (Figure 2) in Buenos Aires City, operates a six-year programme
(junior cycle and higher cycle). Higher Cycle provides technical education through two specialities:
automotive technician and computer programming technician. The students who attend this school
belong to all social strata —mainly to the middle and lower middle classes. The two 5™ year courses
that participated in this project consisted of twenty-eight and twenty-one students, respectively. In
both, the English language level of the learners ranged from intermediate (20%) and pre-
intermediate (60%) to elementary (20%), which allowed interesting patterns of interaction for
activities in the classroom. Many learners had access to Internet through their smart phones, which
was very useful to share information uploaded by the teacher to Google Drive.

EEST N21 Don Luis Bussalleu (Figure 3) is located in Rojas, a city of about 30.000 inhabitants in
the province of Buenos Aires. The number of students in 3™ year was about thirty and their level as
regards English was elementary. The students belonged to a middle social-economic status, they
were very active teens who shared an interest in learning the foreign language. English lessons lasted
sixty minutes each and took place twice during the week.

EES N21 Francisco P. Moreno (Figure 4) is located in Rafael Obligado. It is a town of only nine
hundred thirty-five inhabitants where the school is the most important public institution in the
community’s educational, social and cultural life. Fifth year consisted of twenty students and sixth
year of sixteen students who thought they did not know much English and were afraid of making
mistakes. Both groups of students assured the writing skill had not been properly approached by
previous teachers because the emphasis during those lessons had been on form rather than on
content and on product rather than on process.

Small class size favored the teacher mentees’ identification of the problematic issue described
above, the design of materials according to student needs and the track of learners’ progress. Though
the rural town did not have high-speed Internet connections, most of the learners had access to a
state netbook, a home computer and a slow Internet connection at home or at school.

Most of the participant students from the above-mentioned schools presented serious
difficulties related to grammar, which were more evident when they were asked to write texts.

3.3. The study

The following is a brief description of the steps followed during the present study.

During the before stage (March), that is to say, the phase which was previous to the
implementation of the plan of action, students were given a questionnaire and asked to complete it
(Appendix 1). Each course worked on exercises related to robots for the students to become familiar
with the topic and vocabulary related to it. Teachers asked students to do a written individual task
after having surfed the net looking for details on further uses of robots at home and at work.

Students were also given a BBC worksheet related to Robofilms, completed a reading
comprehension exercise and designed their own robot. Then, the participants dealt with a text on
ASIMO (Advanced Step in Innovative Mobility), the robot designed and developed by Honda.
Students also surfed the net for ASIMO focusing especially on its description, characteristics and jobs
it could carry out. Finally, learners were asked to imagine each of them was the inventor who had
developed the cell phone Samsung S 8 and were asked to design a sales leaflet for that mobile phone
individually. Those leaflets were read by the teacher mentees who assigned a mark to each of them
after using of a set of descriptors (Appendix 2).

Throughout the during stage (April and May), that is to say, when the plan of action was
implemented, the participants worked in class and at home writing a sales leaflet. In each case, the
procedure followed was the same: the learners wrote their plans either at home or in class. Then
they wrote their first drafts which were handed in after having been revised using post writing
questions. After writing their first drafts, the participants wrote their first journals based on a list of
suggestions on how to do it. The teacher mentees in charge of implementing the project in their
classrooms read their learners’ first drafts and wrote comments on them by using Checklist A
Sections 1-3 (Appendix 3), they also wrote comments on the learners’ first journals. Teacher mentees
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handed out the first drafts and the first journals. The participants then wrote their second journals
reacting to their teacher’s feedback to their first drafts. They made use of further suggestions on how
to do it. The teacher mentees gave feedback on those journals too.

After that, the participants wrote their second drafts which were read by their teachers. While
reading, the teacher mentees focused on Checklist A Sections 4-8 and on a Correction Code. The
teachers wrote comments on them. The five learners wrote journals reacting to their teacher’s
comments to their second drafts. Their teachers read them and wrote feedback on them too. After
writing the last version of their sales leaflets, each learner wrote a journal on that draft (in most cases
participants wrote on how they had felt about the teacher’s previous feedback and the way they had
made progress from the first till the final copy). The teacher mentees read those drafts and journals
and wrote feedback on them.

Finally, each teacher mentee gave her five third/fifth/sixth year learners’ last versions to other
third/fifth/sixth year students and asked them to read those sales leaflets (each teacher mentee sent
their colleagues their students’ works by mail or uploaded them to Google Drive documents to share).
The latter were asked to write comments on the sales leaflets they had read after reading Checklist A
Section 8 (Appendix 3). The teacher mentees returned their third/fifth/sixth year students their sales
leaflets and told them what they had asked their third/fifth/sixth year partners to do. The learners
read the comments they got from their partners (the audience) and were asked to write journals
about their reactions to their peers’ comments. The teacher mentees read those journals.

It is important to point out that during the months of April and May, the learners were also
asked to work in pairs or small groups to design a robot using their netbooks. In order to do that, they
were advised to re-read the info they had surfed about ASIMO (see the before stage) and reflect on a
certain need they had identified at home or at school and the reasons for building up a robot to
respond to that necessity. Students were asked to give each robot a name related to its main use(s).
Learners wrote journals on each robot, they included its description, its use(s), the materials used in
its construction, the price and the target. At the end of May, learners were asked to introduce their
robots to their partners, teachers and headmistress at school. They described their robots in L2 and
showed them in action (netbooks- Movie maker). They were recorded and photos were taken.

v B & -

Figure 5. EES N21 6™ year students engaged in pair work while designing their robots using state
netbooks

In the after stage (June), that is to say, after the implementation of the plan of action, teacher
mentees told their students that each of them was a member of the Marketing Department of Honda.
As such, each of them was asked to design a sales leaflet for the campaign to launch the robot they
had built up using their netbooks. Then twenty learners were asked to do it for homework
individually. Those sales leaflets were checked by the teacher mentees who gave each of them a
mark after having used the same set of descriptors used at the beginning of the study (Appendix 2).
Finally, the learners completed the same questionnaire they had answered before and during the
implementation of the plan of action (Appendix 1).
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3.4. Data collection techniques
3.4.1. Data collected from the students by teacher mentees in their classrooms

Written Production Tasks. To collect pre-, while- and post- writing samples, learners had to
accomplish three writing tasks:

o Beginning of term task (March) before implementing the approach.
o Mid term task (April and May) while the plan was in action.
o End of term task (June) after having carried out the plan of action.

Journal Writing and Questionnaires. The learners were asked to record entries in journals which
were especially designed for this study. Some of those entries were related to the way they had
written their first drafts and others to their reaction to teacher’s feedback between drafts. The
participants were also asked to answer a questionnaire adapted for the study. They answered the
same questionnaire before, during and after the implementation of the plan of action. Both the
journals and the questionnaires were carried out in the L1.

In order to explore the learners’ reaction to teacher constructive feedback between drafts as
well as the effects of the application of P-Q-E commenting guidelines during teacher-written feedback
on the development of learners’ writing skills, teacher mentees used guidelines designed by Lipp and
Davis-Ockey in 1997 (Appendix 4). Teacher mentees also applied Checklist A adapted from White and
McGovern (1994). While responding to early drafts mentees first focused on sections 1 to 3, which
consist of questions related to content, purpose and organization. Once the student writers found a
consistent thread of ideas, teachers focused on Sections 4 to 8 of the checklist which deal with
cohesion, vocabulary, mechanical accuracy and design (Appendix 3).

3.4.2. Data collected from the teacher mentees by teacher mentors

Workshops through Skype. We gave several workshops on AR to teacher mentees before the
implementation of this project. During those monthly sessions, we aimed at raising teacher mentees’
awareness of AR, suggested and commented on some useful readings about the purpose and
importance of carrying out AR projects in the classroom, shared experiences, doubts and concerns.
Mentees were guided and offered constructive feedback on their planning and teaching, they were
challenged to reflect on how they could solve the problems in their classrooms by encouraging them
to take risks and make their own decisions. They were made to feel they were not on their own and
above all, we believed in their ability to succeed.

Journal Writing. Teacher mentees were asked to record their impressions and reflections and to
report their progress in their journals in Google Drive throughout the project.

4. Results
4.1. Teacher mentees as researchers

As stated above, teacher participants’ perceptions and insights were recorded in written form and
analyzed through interpretative procedures by looking into frequencies of mention or salience with
the purpose of grouping and summarizing them. In order to compare and contrast the findings, the
data were organized into two categories: sensation and experience. The same two categories were
taken into account while analyzing the journal entries the teacher participants wrote throughout the
research process.
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4.1.1. Journal results after the first workshops
Once teacher mentees finished attending each workshop, they were asked to complete a journal. As
a result, the two salient features mentioned above could be identified.

Sensation. They wrote about their feelings after having been introduced to the concept of AR
during our first workshop:

“... I had a problem with my mobile phone, that’s why | was not able to interact with the
other teachers properly. In spite of that, | could listen to them and participate during the
meeting... participating in this project is a challenging task for me...” (T 4)

“I didn’t know much about AR, and never thought | would do any... | strongly agree that we
must do something to find the way to solve pedagogical difficulties in the classroom... | feel
enthusiastic about this new challenge the teacher mentors propose.” (T 2)

“I really liked the first meeting despite the fact that | had a problem with my computer ...|
had some idea of AR but now | understand what it means.” (T 1)

In spite of the technological problems some teacher mentees had during the first workshop,
they seemed enthusiastic about this project. The concept of AR became clear to them.

Experience. Mentees wrote about the experience they had had after reading the article Red Ink
by Parrot (1996) and carried out the experiment therein described in one of the courses that
participated in this project. It can be noticed that reflection became a key word to the teacher
participants.

“I remember when | was at secondary school my teachers checked homework using red ink
and | didn’t like it, so now | use different color pens. However, what | did with one of my
courses was to check my students’ exercises with a black pen for a week. Some of them, the
girls especially, gave me a color pen immediately...” (T1)

“The Red Ink project is simple and effective as a model for us who have never done any
action research. ...After reflecting | realized their perception (students’ perception) of the red
color has nothing to do with the menacing or discouraging influence that we were taught the
red color could have on students.” (T2)

“I corrected the same way Mr. M. Parrott did in his AR project...When | asked them about
their feelings on the color of their corrections, they told me that they did not care about it... |
have never used red ink because | was told in the Teaching Training College that doing that
was a bit rude, strong, bad”. (T4)

This simple experiment built up their confidence to embark on the AR project. Mentees realized
that through AR, teachers may find answers to diverse classroom issues.

4.1.2. Journal results after the third and fourth workshops

Sensation. As regards their feelings, it is evident that mentees were looking forward to the
following workshops to share their experiences with their partners:

“It was nice to hear from T 1’s experience in her class, and | had the possibility to share what |
did, too...” (T4)

“I hope to meet the other teachers and learn what happened with the experiment about the Red
Ink project...” (T2)

Experience. Mentees considered mentors’ work very valuable.
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“This proposal seems attractive and not difficult to implement mainly because | have the
mentors’ guide...” (T2)

“In my opinion, it is not easy to apply this “methodology” in a large class with students with
different levels of English but it is not impossible. It's always good to have mentors ready to
listen and help.” (T1)

Guidance and coordination were given to mentees throughout the different stages of this
project.

4.1.3. Journal results at the end of implementation of their AR projects in their classrooms

Sensation. In relation to mentees’ objective of helping their students improve their writing skill,
the four teacher participants concluded that their students improved considerably when their first
productions were compared with their final sales leaflets:

“I was impressed because students’ robot leaflets were amazing. They improved their writing
skill. I am proud of them and myself because | could achieve my goals.” (T1)

“The students achieved a final work with very positive results. Most of them had never done an
assignment like this before. They learnt how to use a folder in Google Drive, to design a leaflet,
to sell a product, and to use specific vocabulary.” (T 3)

Experience. Mentees wrote their comments on the mentoring process:

“The workshops helped me to develop new teaching strategies. | learnt how to work in a
community with other teachers sharing our experience, analyzing results and looking for
improvement.” (T3)

“The mentoring process was fantastic. | felt really comfortable with the project and other
teachers” (T4)

“The main reason for me to engage in this AR project was to learn from my mentor and to
improve my own teaching activities and my students’ writing process...The instructions given to
me were very clear and useful; | was able to put into practice all that knowledge into my class.
The material was very interesting to my students; they worked very well and enthusiastically.
This project was an enriching experience for me. | collected data about my students’ activities,
questions and problems...” (T 1)

“I would like to work on another AR project. It was a nice experience.” (T 2)

4.2. Teacher mentors

Throughout our mentoring journey while being tutors of the four teacher participants involved in this
AR project, we reflected on how to encourage reflective mentoring practice more critically and
worked hard to become good listeners so as to create a good mentoring relationship with our
mentees. By the end of the project, we found that teacher mentees became more reflective and
analytical about their teaching behaviors in their classrooms as they were engaged in the action
research process.

By playing the role of mentors, we gained exposure to new perspectives, improved our coaching
and listening skills, found our work more meaningful and satisfying and became reengaged
professionally. After having finished implementing this mentoring program, we do believe that by
promoting reflection and conversation about teaching, mentoring can help both mentees and
mentors develop tools for continuous improvement.
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5. Reflections and Looking into the Future

This being our first time as distance learning (DL) trainers, we acted as instructors, social directors,
program managers and technical assistants so as to create a participant-centered environment. We
developed a participant-support structure reassuring our mentees that support, reinforcement, and
assessment were readily available. In our role of e-learning facilitators-as-instructors we designed
interaction that maximized collaboration between mentees by providing feedback to them on the
results of their collaboration. Supporting our DL mentees was work-intensive but a key factor to
maintain a high level of motivation among them taking into account the few hours they had available
to spend on PD.

At the beginning of this paper, we claimed that the recurrent complaints from other teachers
about common issues in the EFL classroom inspired us to develop this project on mentoring
colleagues to implement AR in their classrooms. We can now reassert that mentoring the four
teacher participants has been highly rewarding. We look forward to improving our face-to-face
encounters with participants and our e-learning facilitator skills while focusing on specific concerns
regarding the needs of future mentees in order to help teachers overcome difficulties and gain self-
confidence as potential researchers.
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Appendix 1
Questionnaire

Parte A (Adaptado de White y McGovern, 1994)
1) ¢Qué es la escritura? Coloca una cruz (X) en uno o mas de los siguientes items.

Un ejercicio mecanico

Sets/Grupos de oraciones gramaticalmente correctas

La expresion clara de ideas, conocimiento e informacion

Una forma de expresion propia

Otro (eSPECifiCar).....ccuecueceirrirrireee e e

2) Reflexiona: ¢ Qué importancia tienen los siguientes aspectos para escribir bien? Coloca una cruz (X)
M: muy importante, R: importancia regular, P: poco importante.

M|R |P

Leer mucho y de manera frecuente

Estudiar gramatica

Estudiar vocabulario

Imitar a otros escritores

Escribir con frecuencia

Pedir a tus compafieros que realicen comentarios sobre lo que has escrito

Reflexionar sobre lo que estas escribiendo

Reescribir repetidamente hasta que estés satisfecho/contento

3) Reflexiona: ¢ Qué importancia tienen los siguientes en un escrito? Coloca una cruz (X) M: muy
importante, R: importancia regular, P: poco importante.

M|R [P

Exactitud gramatical

Puntuacién

Contenido

Ortografia

Organizacién general

Vocabulario

Ideas creativas

Pensamiento critico

Desarrollo de ideas

4) éSiempre piensas en la escritura como una manera de comunicarte con otra persona? i{Por qué?
éPor qué no?

5) Cuando escribes algo importante en Inglés como tarea asignada/extraescolar (e.j. una composicion,
un articulo, etc.), escribes mas de un borrador? Encierra la respuesta
correcta. Si No

6) éQué pasos sigues cuando escribes algo para ser leido por alguien mas?

(a) Antes de comenzar a escribir

(b) Mientras estas escribiendo tu primer borrador (en caso de que escribas mds de un borrador)
(c) Después de finalizar tu primer borrador

(d) Antes de “editar” tu primer borrador y entregarlo al lector
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7) éQué dificultades experimentas cuando escribes? Escribelas desde la mas a la menos habitual.

8) éDisfrutas de escribir? Por qué? Por qué no?

Parte B (Preguntas 1-3, 5-7 adaptadas de Ferris, 1995 y pregunta 4 de Leki, 1991)
1) iCon qué frecuencia vuelves a leer lo que has escrito cuando tu profesor te lo devuelve?

Siempre Generalmente A veces Con poca frecuencia Nunca
1 2 3 4 5
2) éReflexionas sobre los comentarios y correcciones de tu profesor cuidadosamente?
Siempre Generalmente A veces Con poca frecuencia Nunca
1 2 3 4 5

3) éPrestas atencién a los comentarios y correcciones que implican:
(a) Organizacién

Siempre Generalmente A veces Con poca frecuencia Nunca
1 2 3 4 5
(b) Calidad de contenido
Siempre Generalmente A veces Con poca frecuencia Nunca
1 2 3 4 5
(c) Relevancia del contenido en términos del contexto social
Siempre Generalmente A veces Con poca frecuencia Nunca
1 2 3 4 5
(d) Gramatica
Siempre Generalmente A veces Con poca frecuencia Nunca
1 2 3 4 5
(e) Vocabulario
Siempre Generalmente A veces Con poca frecuencia Nunca
1 2 3 4 5
(f) Mecaénica (e.j. puntuacion, ortografia)
Siempre Generalmente A veces Con poca frecuencia Nunca
1 2 3 4 5

4) ¢Cuan importante es para ti que tu profesor de Inglés realice en tus escritos comentarios sobre:
(a) Contenido/Ideas

Muy Bastante Bien No es Para nada
importante importante importante importante

1 2 3 4 5
(b) Organizacion

Muy Bastante Bien No es Para nada
importante importante importante importante

1 2 3 4 5
(c) Cohesidn (e.j. palabras que enlazan/conjunciones, items de referencia)

Muy Bastante Bien No es Para nada
importante importante importante importante

1 2 3 4 5
(d) Vocabulario

Muy Bastante Bien No es Para nada
importante importante importante importante

1 2 3 4 5
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(e) Gramatica

Muy Bastante Bien No es
importante importante importante
1 2 3 4

(f) Mecdénica (e.j. puntuacién, letras mayusculas, ortografia)
Muy Bastante Bien No es
importante importante importante
1 2 3 4
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Para nada
importante
5

Para nada
importante
5

5) éQué haces después de leer los comentarios y sugerencias de tu profesor? Coloca una cruz (X) al

lado de todo lo que haces.

Dejas de lado tu escrito y vuelves sobre él luego

Pides ayuda a tu profesor

Pides ayuda a tus compafieros

gramatica, etc.

Consultas tus materiales de clase como tu libro lectura, diccionarios, libro de

Reflexionas y recuerdas tu errores

Nada

Otro (Especifica)

6) éHay a veces comentarios o correcciones que no entiendes? Encierra la

respuesta. Si NO (Si tu respuesta es no, dirigete a la pregunta 7)
(a) Si hay a veces comentarios o correcciones que no entiendes, por qué? Coloca una cruz (X) en uno

0 mas items.

a- No entiendo la letra del profesor.

b- A veces no estoy de acuerdo con los comentarios del profesor.

c- No entiendo los comentarios sobre ideas y organizacion.

acostumbrado a él.

d- No entiendo el cédigo de correccién que usa el profesor porque no estoy

e- No entiendo el cédigo de correccion que usa el profesor.

f- Los comentarios del profesor son demasiado generales.

(Si has colocado una cruz (X) al lado de una dificultad de b a f, dirigete a (b). Si no, dirigete a 7.)
(b) Qué piensas sobre esos comentarios y sugerencias del profesor que no entiendes? Coloca una

cruz (X) al lado de todo lo que haces.

Nada.

Le pido al profesor que me los explique.

Le pido a mis compaiieros que me los aclaren.
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Realizo correcciones sin pedir ayuda.

Otros (Especifica)

7) éPiensas que los comentarios y sugerencias de tu profesor ayudan a mejorar tus habilidades de
escritura? Por qué? Coloca una cruz (X) al lado de todas las razones.

Sé qué evitar/mejorar la proxima vez.

Sé donde se encuentran los errores.

Los comentarios me ayudan a pensar con mayor claridad cuando escribo.

Los comentarios positivos me ayudan a sentir seguridad.

Puedo observar mi progreso a través de los comentarios de mi profesor.

Los comentarios se convierten en desafios para experimentar cosas nuevas.

Otros (Especificar)

Si no, épor qué no? Coloca una cruz (X) al lado de todas las razones.

Necesito mas ayuda para corregir mis errores.

Los comentarios de mi profesor son muy negativos y desalentadores , no me motivan a
mejorar mi escritura.

Los comentarios y sugerencias de mi profesor son muy generales.

Otros (Especifica)
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Appendix 2
Descriptors for the assessment of writing

Mark: Pass 9-10 task
and content: overall effectiveness in carrying out the task. All content points included. Very good and
clear ideas have been fluently put forward. The selling message has been presented clearly and
effectively. Organisation: very well organized leaflet
containing the following features:

e company name,
logo
image(s) which relate(s) to the message they want to convey,
contact information
appropriate font layout

e strictly limited use of bold, capitalization and underline.
Linguistic resources: language used appropriately for the target audience; simple, clear and easy to
understand vocabulary with only errors within the syntactic and lexical competence expected of a
student at this level.
7-8 Task and content: adequate fulfilment of the task though a few content points may not be
properly covered or may have been omitted. On the whole, ideas are mostly relevant and the selling
message has been presented clearly and effectively.
Organisation: In general, well organized leaflet containing most of the following features:

® company name,
logo,
image(s) which relate(s) to the message they want to convey,
contact information,
appropriate font layout,

e strictly limited use of bold, capitalization and underline.
Linguistic resources: language used appropriately for the target audience; simple, clear vocabulary;
occasional mistakes within the syntactic and lexical competence expected of a student at this level.
5-6 Task and content: the task has been fulfilled with some difficulties. Some ideas may not seem
to be relevant or clear enough. The selling message has not been presented clearly enough.
Organisation: Though intelligible, this sales leaflet does not seem to be well organized. This leaflet
contains a few of the following features:

® company name,

e logo,

e image(s) which relate(s) to the message they want to convey, contact information,

e appropriate font layout,

e strictly limited use of bold, capitalization and underline.
Linguistic resources: frequent errors but the student makes himself understood; language used
appropriately for the target audience though limited range of vocabulary for this level. There may be
several spelling mistakes affecting meaning.
3-4 Task and content: the task has not been adequately fulfilled. Major contents points have been
omitted or inadequately covered. Too many irrelevant or confusing ideas.
Organisation: this sales leaflet is inadequately organized. Relations between ideas are not clear
enough. Most of the following features have been omitted:

® company name,
logo,
image(s) which relate(s) to the message they want to convey,
contact information,
appropriate font layout,
strictly limited use of bold, capitalization and underline.
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Linguistic resources: A large number of errors. There may be serious spelling mistakes for the level.
Limited range of vocabulary expected at this level which hinders understanding.

1-2 Task and content: misunderstanding of the task. Too many irrelevant and confusing ideas.
Organisation: this sales leaflet contains a number of incoherent ideas badly presented. There is no
organization at all. Most of the following features have been omitted or have been untidily presented:

company name,
logo,

image(s) which relate(s) to the message they want to convey,
contact information,

-appropriate font layout,

-strictly limited use of bold, capitalization and underline.

Linguistic resources: Too many basic errors which makes this sales leaflet completely unintelligible.
There may be very serious spelling mistakes for the level.
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Appendix 3
Checklist A (adapted from White and McGovern 1994)
1. Writer’s purpose
1.1 Has the writer achieved his purpose? That is to say, does the story entertain and interest the
reader?

2. Content

2.1 Has the writer written enough to cover the question adequately?
2.2 Is there additional information required?

2.3 Has the writer included irrelevant information?

2.4 Is there too much information on some topics?

3. Structure of the text
3.1 Is there an introduction, a main part and a conclusion?
3.2 Is the sequence of ideas clear? If not, would it help to rearrange the order of ideas?
3.3 Paragraphs
(a) Does the story have clear paragraph divisions?
(b) If not, should any of the paragraphs:
v/ be joined together?
v be divided into smaller units?
v rearranged?

4. Cohesion

4.1 Do the connections between the ideas need to be made clearer?

4.2 Have linking words been used? If so, have they been used appropriately? Do they give the reader
a sense of “flow” in the writer’s ideas? Or do the ideas simply read like a list?

4.3 Use of reference items (eg. it, they, this, these, those, etc.)

(a) Have the reference items been used appropriately?

5. Vocabulary

5.1 Has a good range of vocabulary been used (e.g. descriptive language: adjectives, adverbs, etc.)?
5.2 Are there any repetitions? Can any synonyms been used to avoid repetition?

5.3 Has the story been written in a neutral style, i.e. not formal but not too informal either?

6. Grammar

6.1 Do subjects and verbs agree?

6.2 Have the correct verb tenses been used?

6.3 Check the appropriate use of:

v/ Prepositions

v Articles

v/ Relative pronouns

v/ Possessive adjectives

7. Mechanical accuracy

7.1 Punctuation

(a) Has punctuation been correctly used at the end of each sentence? (question mark, full stop,
exclamation mark)

(b) Has punctuation been correctly used within sentences? (comma, semi-colon, colon, dash,
brackets, quotation marks, apostrophe for possessive case, etc.).

7.2 Capital letters

(a) Has the writer used capital letters where appropriate?

7.3 Spelling
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(a) Are there any spelling mistakes?

8. Response as readers

8.1 Do you feel the introduction of the story makes you want to continue reading?

8.2 Do you like the way the story concludes? In other words, was the situation solved? Is the way it

was solved clear?
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Appendix 4
PQE guidelines for commenting on essay drafts (designed by Lipp, cited in Lipp and Davis-Ockey,
1997)

Getting ready to write comments about a preliminary draft

* Plan to be selective. Think about what you have emphasized in class. Plan to write
comments that emphasize a major concept about writing covered in class.

* Plan to be supportive in tone. Comment as a genuinely interested reader not as a
judge (Zamel 1985, cited in Lipp and Davis- Ockey 1997). Begin each comment with
the student's name. E.g., Julio.

* Skim the entire paper before writing comments.
Using a praise, question, encourage framework (PQE) when commenting-

vV Praise
Praise a major strength in the paper (be specific when giving praise).

vV Question
List text-specific questions to help the student address major weaknesses

and offer a suggestion or strategy after the question to guide the student.
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v Encourage
Close with encouragement and/or praise, e.g., encourage by telling the student you
enjoyed learning about the topic of the essay.

Checking and revising your written comments-

* Check that your comments make sense to you; edit where needed.

* Check that you have included at least one comment of praise and/or
encouragement with each student's comments. Add such comments if needed.

* Check that you wrote more comments about content/organization than about
surface errors.



