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1. Introduction

In an effort to become part of the globalized world, the Colombian educational system declared
English as the preeminent foreign language to be taught in schools all over the country. The
government designed a series of initiatives to promote the teaching and learning of English. Some of
the initiatives designed and launched by the government in alliance with its National Ministry of
Education include: the National Program of Bilingualism (2004-2019), the Program for Strengthening
the Development of Competences in Foreign Languages, Bilingual Colombia (2014-2018), as well as
The National English Program: Colombia Very Well (2015- 2025).

In trying to meet the goals proposed by the government, teachers confront a myriad of
challenges when teaching English. Teachers at primary rural schools face the most obstacles, holding
neither a degree in English language teaching nor the ability to speak English. Nevertheless, they are
required to teach the language as part of their workload (Cardenas, 2001).

A series of professional development programs (PDP) aim to help meet those teachers’ needs.
However, because of the complexities inherent in teaching a foreign language, PDP for primary
teachers cannot offer the possibilities to learn the language per se and learn how to teach it. Authors
have drawn attention to studies conducted in rural areas in Colombia concerning professional
development. They suggest that the few existing PDP programs present several flaws, namely a lack
of good planning, quality, and sustainability. In the same way, grant opportunities for rural primary
teachers to attend PDP are equally lacking (Correa & Gonzalez, 2016).

In addition to the above-mentioned aspects, physical and technological resources in rural
schools are scarce, and the available material for teaching English does not account for teachers and
students’ realities. Thus, when students do not find a connection with the material used to learn
English, they lose interest in learning the target language. The aforementioned aspects accurately
describe the situation of rural primary school teachers in Jenesano, Boyaca, Colombia, a
circumstance that drove us to conduct an action research study to support them in their English
teaching practices.

Therefore, through this paper we aim to present our findings and experience through the action
research study we conducted in the Institucién Educativa Técnico Comercial de Jenesano (IETCJ
hereafter) in Boyacd, Colombia and the Elementary Schools ascribed to this High School. In this
respect, we describe the main purpose of the action research study, the main reasons that
encouraged us to conduct it, a brief description of the contextual factors underpinning our study, the
research methodology we followed, the findings and discussion, and a reflection on how this action
research has influenced us as teacher-researchers.

2. Background
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Figure 1. Hands-on-work: developing the fifth workshop in-situ (October 20", 2016)

The purpose of conducting the action research study was to work collaboratively with teachers in
these rural settings (Figure 1) in order to support them in improving their students’ motivation
towards learning the English language. In addition, we aimed to provide elementary school teachers
with opportunities to enhance their teaching practices as they were involved in a coaching process
with the purpose of identifying surrounding phenomena regarding students’ learning process. We
were motivated to carry out this action research study because we noticed that primary school
teachers in this rural institution (IETCJ) found it difficult to motivate students to learn English. This
difficulty is due to two main reasons: professional and work-related factors.

In the first place, these primary school teachers are not licensed in English language teaching. In
this sense, they expressed feeling insecure when teaching, because they did not have the language
knowledge and they did not want to teach it in a wrong way. In addition, they asserted there was no
available PD program to attend in order to both learn English, and at the same time, learn how to
teach it.

Regarding work-related factors, rural primary teachers lacked resources and contextualized
materials for teaching English. This lack of resources for teachers and students to address the
curricula in an effective way is one of the missing elements in the Colombian rural education system.
Also, another important missing part is human resources, so homeroom teachers try to do their best
to help students learn English as a foreign language although it is not their field of expertise.

Besides that, in Colombia, a rural teacher has to multitask in order to teach various grades, plan
extracurricular activities and adjust to the educational environment (Brown, 2003). In addition, these
rural teachers have to cope with The Colombian English National Standards. That is why it becomes
of paramount importance to analyze the rural space, both the physical and socio-cultural
environment, so that rural education projects take that particular environment into account
(Moulton, 2001). Consequently, we noticed these teachers needed support to motivate their
students and enhance their English teaching practices. It was our belief that if teachers can really
account for the realities of the population they are working with, curriculums will easily be
transformed. In this way, they can motivate students and achieve national standards.

According to Markee (2002), “a curricular innovation is a managed process of development
whose principal products are teaching (and/or) testing materials, methodological skills and
pedagogical values that are perceived as new by potential users” (p. 46). In this sense, games, music,
and listening and speaking activities were seen as new strategies by students who, in this case, were
the users. Besides that, this innovation was characterized by some attributes stated by Markee
(2002). Thus, this innovation brought clear advantages to its users, it was compatible with previous
practices carried out in the students’ mother tongue, it was consistent with students’ cultural values
and finally, it was observable.

In order to better comprehend this phenomenon, we found it important to characterize what
rural education means. According to Triana et al. (2004), rural education is a group of complex
educative practices that take place in rural zones. It has particular characteristics such as the low
rapport between teachers and students and the need to attend students from diverse ages. Along
the same lines, Parra Sandoval (1996) suggests that this kind of education has four main objectives:

e To transmit cultural and social values

e To teach based on cognitive bases

® To be a place able to integrate individuals with local, regional and national scientific
knowledge

e To link production and training as part of teaching

Rural education is also impacted by contextual and cultural issues such as poverty, inadequate
health care, poor nutrition, limited prenatal care, home violence and early insertion in the work
market. All of these aspects as asserted by Triana et al. (2004) permeate students’ lives at schools.
Thus, many students have difficulties when learning any subject at school.
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In these rural primary schools, teachers follow the New School model, which seeks to provide
schools with libraries and textbooks in order to support the teaching practices. However, a great
number of schools lack all the necessary elements of the program package (Kline, 2002), and the
teachers do not receive close support by the government. In addition, teachers have to enact a multi-
grade methodology, because in a classroom there are students from kindergarten to sixth grade. This
fact creates a demanding environment for the teacher. We aimed to contribute to the idea that the
New School is an active school in which students participate in their own learning by developing
projects, in this case, proposed and oriented by teachers. The connection between the school and
the community is strong and the students and teachers are motivated to participate democratically
in the schools’ decisions (Serrano, 2007).

Thus, to make this action research possible, this project was collaboratively carried out with
people from three institutions. Twenty-five primary school teachers in the rural institution (IETCJ),
the research group TONGUE from Universidad Pedagdgica y Tecnoldgica de Colombia (UPTC
hereafter), and the support from the British Council in Colombia. In sum, as already mentioned, a
common problem for these twenty-five rural teachers was dealing with English teaching in their
schools, as they had not received any training in terms of English language teaching. They felt they
did not have enough tools to teach the language and as a result they felt reluctant to teach the
language and they lacked confidence to do it. It was a frustrating experience for them. Teachers
observed that often students did not repeat the vocabulary taught even if they understood and knew
the meaning. Furthermore, students were usually very reluctant to ask the teacher a question in
front of the class. We also observed that teachers in this rural area thought that their students were
not meeting the goals the government had set for them in terms of English language teaching. The
act of not being able to achieve standards was becoming problematic for these teachers.

That is why we wanted to include them in action research so that together we could uncover
explanations that could reveal to us a deeper understanding of the topic and the situation. In this
way, we wondered how we could help students in this context to be motivated to learn English. Then,
we posed the following question: how can a collaborative mentoring group guide rural primary
school teachers and increase their students’ motivation to learn the English language? So we stated
as the main objective to understand how a collaborative mentoring group could guide rural primary
school teachers and increase their students’ motivation to learn the English language. To start with,
we thought that if we listened to teachers and their specific needs in terms of English language
teaching to primary school students, we could set up a series of workshops about their suggested
topics and later on teachers would be able to redesign the way they teach English and thus improve
students’ willingness towards the learning of the language.

With this in mind, we began to address diverse activities that could help us achieve our main
goal. By doing so, we considered the possibility of developing a series of workshops and we came up
with a general description of what this action research study would look like. The support for
teachers was provided by having monthly meetings to work cooperatively towards the
understanding of English teaching in rural elementary schools.

We guided six workshops. In each workshop we addressed a topic set by the Colombian English
National Standards. We taught the topic to primary school teachers as if they were elementary
students. We provided them with the material and we checked their understanding. At the end of
each workshop, the activities were evaluated and teachers provided suggestions for future
workshops. Once the workshops were finished, teachers started to teach English classes in their
schools. We were able to assist them in their work places and observe how what they had learned to
permeate their teaching practices. At the end of the classes we talked to the teachers, solved
guestions and provided useful feedback to be incorporated for future practices.

3. Research methodology

This action research was carried out in rural elementary schools located in the town of Jenesano
(Figure 2). Jenesano is a small town located in the department of Boyaca, Colombia. The participants
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in this research were 25 elementary school teachers. Each one of these teachers works individually in
an elementary school and is the homeroom teacher in the school they are assigned to. This means
that the teacher is in charge of teaching all subjects: Math, Language Arts, Physical Education, Social
Studies, Sciences, and so on. Among the subjects the teachers have to teach is English as a Foreign
Language.

Figure 2. Second workshop development at Colegio Técnico Comercial de Jenesano (November 15,
2016)

Most of our participants in this research hold a BA in teaching in diverse teaching areas such as
elementary school teaching, preschool teaching, and social studies. These teachers work in their
schools by implementing the New School Methodology, which means one teacher is not only in
charge of all subjects, but also several school levels are integrated into one class. One teacher in one
classroom could have students from kindergarten to fifth and sixth grade. The number of students
per class varies from eight to sixteen students per class, all from different grade levels. Then the
teacher has to plan lessons for all subjects and grade levels. A consent form was used to guarantee
privacy. The names of the elementary school teachers who participated in this research were kept
confidential. Also, the names of the students in the classroom visits and observations were not
revealed in order to protect their identity.

For this research project we selected three data collection tools: questionnaires, observations,
and individual interviews. The questionnaires were open questions designed to gather information
about the topics and contents for the workshops, how the methodology and the materials
contributed to their teaching of English as a foreign language, language skills they felt more
comfortable with, topics and skills their students were successful in, as well as the areas that
teachers and their students find more challenging. Also, suggestions for the forthcoming workshops
were expressed in terms of materials and topics, methodology, and language skills. These
guestionnaires were designed to be answered by the homeroom teachers since they were selected
as the main participants for this research (Appendix 1).

We carried out the observations after the teachers attended the first workshop. The researchers
visited teachers in their home schools, and these visits were announced and prearranged beforehand
with the homeroom teachers. The topics and contents, the objectives of the lessons, the materials,
and lessons’ procedures were all planned and selected by the homeroom teachers. We also provided
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some guidelines and feedback to incorporate in their lesson plans before the lessons were delivered.
These observations were carried out to find information about the areas in which the teachers
needed more help and also to highlight the areas in which they were strong (Appendix 2). We also
designed the individual interviews to collect information from the teachers’ point of view, especially
the way they felt and how they judged their job of teaching English (Appendix 3).

Firstly, the questionnaires were administered during the first stage, developed to evaluate the
activities carried out before beginning with the workshops and after. Secondly, the observations
were carried out after the teachers participated in the workshops. The teachers were interviewed at
the end of the second stage of the research after they taught their lessons.

As previously mentioned, in this action research we wanted to know and understand how a
collaborative mentoring group could guide rural primary school teachers to increase their students’
motivation towards learning the English language. We decided to analyse the data using the
Grounded Theory framework proposed by Strauss and Corbin (1990) that allows researchers to build
theory from the data themselves. This framework is inductive so we interpreted and analysed what
happened in every step of the plan from the pieces of data collected. We used methodological
triangulation. Typically, “this process involves corroborating evidence from different sources to shed
light on a theme or perspective” (Creswell, 2013, p. 208).

Once we interpreted the data collected, we came out with the following findings: in the first
phase of the project, all of us, teachers and researchers, started to understand not only research
dynamics but also the dynamics that underpinned the teaching of any subject in this particular rural
area. With this impression, we named this finding “growing together as teacher- researchers”. During
the implementation in the schools, we could see how primary school teachers started to feel
empowered by implementing innovations in their classrooms. Thus, we called this finding
“empowering teachers through innovation”.

4. Findings and Discussion

Table 1 summarizes the main categories that answered our research question:

Table 1. Main categories

Question Category

How can a collaborative

mentoring group guide rural e Growing together as teacher-researchers

primary school teachers to e Empowering teachers through innovation

increase their students’ e Contextualized materials as an initial step to motivate
motivation towards the students

English language?

4.1. Growing together as teacher-researchers

The first step in this action research was to come together with the primary school teachers and
make decisions in terms of what they wanted as part of the workshops and what we expected from
them. Then we listened to them carefully and they generally stated they had a limited knowledge of
the English language and that they were interested in learning a little bit more about the language
and, at the same time, to learn how to teach it.

In this sense, we started to reflect together and work collaboratively towards that common goal.
Lai (2011) suggests that collaboration is the mutual engagement of participants in a coordinated
effort to solve a problem together. These first meetings gave us the opportunity to grow together, to
exchange ideas, and to reflect upon teaching/learning experiences. That is why we think that while
they, the primary school teachers, were learning about the English language and how to teach it
(Figure 3), we, the researchers, learned about the contextual issues that make English language
teaching challenging for this specific context.
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Figure 3. Sharing preliminary research projects advancement: sixth workshop (April 13, 2017)

Teachers explained to us aspects such as poverty, health care, discrimination and violence. They
mentioned that one of the main challenges they faced in rural education was to build an equitable
school system. We also learned that these teachers are totally aware of the fact that their roles as
teachers go beyond the mere teaching of the discipline, and that they expected us to tell them how
to teach English while avoiding stereotypes or discrimination. They also noted a gap between
government rhetoric and classroom practice. They suggested that although there were state-
mandated curricular guidelines to be followed, they also wanted to change all the problematic
situations (aggressiveness, lack of respect, etc.) that actually occurred in their classrooms. The
previous statements can be corroborated with what a couple of teachers stated in the first meeting
when they were asked about what they expected from the workshops:

Yo si sé que los nifios de pronto no aprenden tanto inglés con nosotros, pero lo que si tienen
que aprender es a convivir y respetar sus raices. Por eso yo espero poder ensefiarles un poquito
de inglés y mucho de convivencia. (T19, T1). [| do know that children might not learn that much
English with us, but what they do have to learn is to live together and respect their own roots.
That is why | hope | can teach them a little bit of English and a lot of how to live together. (T19,
T1)]

Yo primero quiero que ustedes sepan que en el sector rural tenemos varios problemas. Algunos
nifos tienen problemas nutricionales, a otros les toca trabajar, a veces en la casa les pegan, en
el colegio los que viven mas cerca del pueblo discriminan a los que viven en las vereditas.
Entonces seria bueno aprender inglés y como ensefarlo pero partiendo de lo que pasa en
nuestros salones con los nifios (T23, T1). [First, | want you to know that in the rural areas we
have diverse problems. Some children have nutritional issues, some others need to work, some
of them are also heavily punished at home, and the ones who live near the school discriminate
those ones who live in small towns. Therefore, it would be great to learn English and how to
teach it but starting from what really happens with our children inside the classrooms (T23, T1)]
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That is why we shared with them that if they could relate to their students through their most
important experiences, the teaching of English could become more enjoyable and useful for real life
situations. In other words, we wanted them to know about the importance of materials that
provided contextualized learning opportunities. So, relating language teaching to their students’
personal experiences was one of the most important lessons we were able to share.

To summarize, this first step gave all of us the chance to learn from each other. In such a way,
we respected others’ contributions in order to be able to achieve the main goal of this action
research. This collaborative relationship was based on dialogue and negotiation. Once this phase
finished, primary school teachers went back to their classrooms to start teaching the English
language to their students. We were able to be with them so that we could observe and help them
while teaching the English class. At this point, we noticed they were empowered by the collaborative
mentoring group and they began to be innovators in their classrooms.

4.2. Empowering teachers through innovation

When primary school teachers began to teach English in their classrooms, they felt empowered
because they believed they knew a little bit more about how to teach the language. They were
involved in conscious reflections about each one of the strategies they wanted to develop in their
classrooms, and it helped them make informed decisions. Teachers recovered their voice and they
were not limited anymore in regards to the way English should be taught to children. Thus, they were
empowered to make their own decisions in an independent and autonomous way.

When being asked about what they had learned in the workshops, various teachers mentioned:

La ludica llama la atencion de los nifios y es importante que el nifio este bien motivado y se
cambie la actividad seguido (T1, T1) [Ludic activities call students” attention and it is important
for kids to be motivated. We also need to change the activity constantly (T1, T1)]

Las canciones han sido un método llamativo para ensefiar inglés (T10, T2). [Songs have been an
outstanding method to teach the English language (T10, T2)]

Que escuchando las melodias de las canciones se puede mejorar mas la pronunciacién (T8, T2).
[Listening to the songs’ melodies one can improve pronunciation (T8, T2)]

Que con los nifios es habla y escucha. No lo que nosotros haciamos escribir y leer. (T15, E1).
[With children it is a matter of speaking and listening. It is not what we usually did: writing and
reading. (T15, E1)]

From these comments, we could see that they were not totally aware of the use of ludic
activities and songs for the teaching of the language. As a matter of fact, many teachers told us that
they tended to assume that games and songs were just a waste of time. However, when they started
to use them in their classrooms, students reacted positively and mentioned how happy they were
with the new dynamics of the class. According to Ara (2009), children do not learn a language if they
find their lessons boring and unexciting. That is why it is important to promote activities such as
songs, rhymes and games as they help children learn in a more enjoyable way.

In the same way, Brown (2001) argues that when teaching English to children, it is important to
keep in mind their intellectual development so that grammatical, reading and writing activities need
to be limited. He further asserts that teachers must be attentive to students’ attention span by
capturing their interest through the activities proposed and changing them along the session. In
addition, there should be a focus on the sensory input by stimulating children’s five senses. Finally,
Brown (2001) underlined the need to pay attention to the affective factors through the building of
pupils’ self-esteem. Thus, by using strategies such as games, teachers were working towards
students’ attention span and sensory input. Music and listening activities were related to their
intellectual development and speaking activities intended to foster meaningful language. All of them
also helped students build their self- esteem.
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Including games, music and listening and speaking practices in their classrooms was seen as an
innovation. These innovations helped teachers to be transformed. As a matter of fact, teachers as
innovators in the EFL classroom make decisions that usually produce changes in their teaching
environments. This is because their role changes considerably as they ponder upon and learn from
their new experiences, expand their background, and increase their awareness of the learning and
teaching processes. Another aspect that was remarkable while observing those primary school
teachers teaching the language was how materials and the contextualized learning opportunities
they provided, helped students to be more motivated towards learning of the language.

4.3. Contextualized materials as an initial step to motivate students

As stated by Rico (2012), “materials allow us to connect students with cultures, learn a language and
develop some skills” (p. 140). Indeed, in all the workshops we developed with the teachers, we
emphasized the need to provide students with meaningful materials, giving them worksheets that
could be used with their students. The materials were contextualized as they related to rural
students’ real-life situations. They also tried to avoid stereotypes and any kind of discrimination.

Students in their schools did not have any English textbooks so teachers decided to use or adapt
the worksheets that were used during the workshops. When pupils saw the first worksheet for the
first time, they were curious and very eager to solve it. They expressed that they liked it because it
was colourful, full of images and related to their own context. It is worth noting that they had not
had any guide or exercise printed in colour before, so it was novel for them. Indeed, they were
surprised when they found a topic in the worksheets that was related to their own town Jenesano.
Thus, teachers became innovators who used contextualized material and took advantage of students’
background knowledge. In this sense, Krashen (1989) pointed out:

There is a need for a roughly-tuned input since it features what the learners are already familiar
with, but also contains the potential for acquiring other elements of the inputs which each
learner might or might not be ready to learn. (p. 44)

The contents of the material formed an important bridge between their prior knowledge and
the new one. Some teachers mentioned that the materials were quite useful to make students
attentive during the English lesson:

El utilizar el entorno del nifio en el material ayudo a que estuvieran atentos y quisieran seguir
con la clase (T5, E1) [Including the context of the children in the material helped them be
attentive. They also wanted to continue with the class (T5, E1)]

El material ayudo a que los nifios se atrevieran a pronunciar porque habia palabras que no se
traducen y para ellos eso fue motivante (T3, T3) [The material helped the children to take the
risk to pronounce as there were words that are not translated. It was motivating for them (T3,
T3)]

The materials were meant to be culturally responsive. That is to say, they were centered on the
life experiences and backgrounds of the students (Nieto, 2013). In that way, teachers attempted to
be culturally responsive teachers who “view their students’ personal backgrounds and voices as a
rich resource for curriculum” (Nieto, 2013, p.137). In this sense, materials were permeated by
contextualized learning opportunities.

Then, with the help of materials, teachers were able to start motivating students towards the
learning of the English language. This is also related to two of the Second Language Acquisition
Principles stated by Tomlinson (1998) in which he stated that “materials must be perceived as
relevant and useful by the learner” and they should “achieve impact through novelty, variety,
attractive presentation, and appealing content” (p. 43). Since the materials the students used
considered their sociocultural context, they viewed them as relevant and appealing. Thus, materials
could really enhance students’ motivation.
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In conclusion, this collaborative mentoring group guided rural primary school teachers to
increase their students’ motivation towards learning the English language by learning from each
other about the teaching of the language in a rural context, empowering the primary school teachers
that helped them to be innovators in their classrooms and then promoting students’ motivation
towards the English language.

In the paragraphs that follow, we inform the reader about those aspects we still need to reflect
upon. We also account for those issues that have to be analyzed in depth in future studies. In this
regard, we address the role that teachers, researchers, institutions and the community play to better
impact the learning of the English language in rural areas.

5. Reflections and Looking into the Future

As university teachers immersed in a foreign language teaching program, we are, undeniably, in a
privileged position. We help future teachers to shape their careers before they start working in the
school settings. We are inside of a bubble where we imagine an ideal outside, a perfect school
setting for English instruction. By carrying out this research, we found that the ideal world we were
thinking about in school settings stays in that imaginary world. The real theorists and practitioners
are out there in rural schools overcoming all types of obstacles. Elementary school teachers are really
committed and willing to teach what they know with love, care, motivation and passion. Those
teachers, who attended the English workshops, immediately incorporated what they learned about
English. They used some teaching techniques combined with their previous teaching experience and
expertise. Those teachers are ready to help children grow in their rural elementary schools. We
learned that those teachers are the ones we need to support the most to help them reach the real
privileged position they deserve as teachers.

We also learned by doing this research, that even though the educational policies in Colombia
mandate learning English as a foreign language since elementary school, there are few efforts from
the government to really impact these populations. Teachers and students in the rural schools need
more resources to accomplish this task. Teachers’ efforts and willingness to promote English
language learning as well as the students’ motivation are not enough. We perceive that all this
responsibility relies on these elementary school teachers. However, Ball, Maguire and Braun (2012)
argued that resources such as teaching materials and infrastructure play a key role in the
development of any language policy. In this sense, teachers should be equipped with updated
textbooks, English laboratories, internet connection and tape recorders, among other materials.

In addition to what was previously mentioned, we became aware of the fact that teaching is not
just about knowing the subject matter and how to teach it. It also implies being able to know who
your students are, their struggles, their dreams and their hopes. This takes place when teachers want
to learn about their students, their families and their sociocultural context. The rural teachers we
worked with taught us to care about students, to work with the community and to respect this rural
sociocultural context. By doing so, we had the opportunity to engage in critical reflection. Nieto
(2012) argued that it happens once teachers realize the need to understand their students. In this
sense, during the entire process, we were constantly reflecting on our own bias regarding rural
education and rural communities.

Thus, this research has helped us in terms of changing our point of view of rural elementary
schools in our context in Boyacd. Having closer contact with elementary school teachers and their
students has helped us shape our understanding of the challenges this population faces in their
teaching and learning context. As an immediate change, there is a need to create more spaces to
share and work collaboratively with rural elementary school teachers. In this sense, we agree with
Ramos and Aguirre (2016) who state that:

teaching programs should insert pre-service teachers into the rural context as part of their
teaching experiences. It is a fact that teaching programs in Colombia carry out diverse teaching
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practices during their programs. If student-teachers have the opportunity to face the rural
reality, they may be more willing to teach in those scenarios. (p. 218)

One more thing we learned from this research is that English foreign language professors need
to have more real contact with rural elementary school teachers in their context. There is a gap
among educational policies, teachers in their schools and professors in the universities. There is a
need to close this gap among these agents. Each agent is working in isolation and even though they
are making great efforts, what is evident is that the advancements and results are not the ones
desired. These three forces need to be working together as a whole to help rural elementary school
teachers and their students learn effectively.

We also learned that a small-scale project such as this research created an enormous positive
impact on teachers and students in the rural schools of Jenesano, Boyaca. The teachers involved in
this research felt more confident and motivated to teach EFL in their courses, as well as they were
more willing to reflect about their teaching practices. Also, as researchers, we felt that there is no
need to carry out big scale research projects to create significant impact with the teachers and their
students in their rural elementary schools in Jenesano, Boyacd. On the contrary, any attempt to
move from dispositions to actions is welcome. In other words, when one not only says what he/she
believes in and the way teaching in rural areas should happen, but also develops ideas for
improvement, teaching and learning opportunities increase.

Finally, we think that collaborative groups, composed in this case by teachers, researchers and
mentors, can challenge the current teaching practices that take place in this kind of context. This can
be done by carrying out more action research studies that involve not only students and teachers,
but also the educative community. Thus, projects will be sustainable in the long run.
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Appendix 1
UNIVERSIDAD PEDAGOGICA Y TECNOLOGICA DE COLOMBIA
BRITISH COUNCIL
COLEGIO TECNICO COMERCIAL DE JENESANO
WORKSHOP 2

Dear Teacher

Your opinion is quite important for us. We are interested in knowing your thoughts in regards to the
second part of the research study related to the teaching of English in your rural institutions, as part
of the “Aptis for Teachers Action Research Award”. The information that you provide will be very
useful for future actions. Thus, it will be used to adjust contents in future workshops.

1. ¢To what extent this workshop has met your expectations?
Totally Partially Not al all
Why?

2. Mention three activities/skills/ strategies that you can put into practice in your context

3. ¢What strengths did this workshop have?

4. ¢What aspects need to be improved for future sessions?

5. ¢What topics do you consider important for future sessions?

iThank you!
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Appendix 2
UNIVERSIDAD PEDAGOGICA Y TECNOLOGICA DE COLOMBIA
BRITISH COUNCIL
COLEGIO TECNICO COMERCIAL DE JENESANO

Date: Observation N2
Time: Place:
N° of students:

Activities carried out:

Description Comments

Appendix 3
UNIVERSIDAD PEDAGOGICA Y TECNOLOGICA DE COLOMBIA
BRITISH COUNCIL
COLEGIO TECNICO COMERCIAL DE JENESANO

1. How did you feel in this session?
Tell us about your strengths and weaknesses when teaching the English class today
3. What kind of guidance, from the mentoring group, do you need to overcome those

weaknesses you found?

g



