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Leyla Nufiez (first on the left in the photo above) is an EFL teacher who graduated from Universidad
Catolica de Valparaiso. She has worked training and mentoring new teachers. However, teaching in
schools is her passion. Her experience also includes being part of the IREX-TEA program at George
Mason University, USA, 2015. She has conducted Classroom Exploratory Action Research, becoming a
Champion Teacher (2014-2015) and member of the RICELT in Chile; also, she was nominated as one
of the Teachers of Teachers for the English Opens Doors program (2015-2016); and shared her
experiences in The First Annual Latin American Conference for Teacher-Research in ELT (2016).

1. Main Focus

After being part of several trainings on gender education, special needs education, multicultural
education, etc., | noticed that promoting gender awareness and equality is an urgent issue to be
treated in schools. This urgency springs out as a need because the gender gap has become evident
worldwide. Debates and research range between diversity and gender-to-gender social expectations.
Baily (2015) states that gender education is important for all students to understand life more
deeply- because the inequities surrounding the expectations of gender start at birth and continue
through one’s life- and it is at educational contexts that these stereotypes can be countered, in
classrooms from the earliest year to higher education and beyond.

The purpose of this exploratory action research was, on one hand, to evaluate how gender
sensitive EFL teachers were in their classroom practices, and, on the other, to find out if it was
possible to integrate gender education strategies to their lesson plans as an added value to the
English as a Foreign Language plans and programs.

The chapter discusses the relevance of helping students develop skills from the affective domain,
one of three domains in the taxonomy designed by Krathwohl, Bloom and Masia (1973) which
includes the manner in which we deal with things emotionally, such as feelings, values, appreciation,
enthusiasms, motivations, and attitudes. This is proposed to be carried out in a way that is evident
for students, merging from the Fundamental Transversal Objectives (FTO) described in the syllabus
for the subject English as a Foreign Language from the National Curriculum in Chile.
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2. Background

One of the pillars of the individual’s formation and socialization, apart from the family, is the school.
Many governments in the world are working to educate future generations in the culture of peace
and respect of human rights. Today, there are new education policies oriented to help everyone.
Inclusion has become the crucial word. The term inclusion and the new laws, such as the decree
N°83/2015 from the Ministry of Education in Chile, may lead us to think that inclusion refers to
minority groups such as the special-needed, immigrants and sexual minorities, and, eventually, and
without making any explicit references, to gender equality in the classroom.

It is within this frame that educators have been called to transmit values and promote behaviors
that show respect for others despite their origin, beliefs and/or gender. Regarding the latter,
educators have been called to avoid by all means stereotypical language, jokes, treatment, etc. that
reinforce gender misconceptions and prejudices explicitly in the National Curriculum handbooks
issued since 2016. It is important to highlight that not only women may suffer gender unfairness, but
also men. However, how aware are Chilean EFL teachers of their gender teaching practices? What
are teachers doing to ensure that they aren’t reinforcing stereotypic behaviors and beliefs?

Guerrero, Hurtado, Azta and Provoste (2011) released a handbook aimed at providing schools
with guidelines to work on gender awareness. Nevertheless, the material was focused on making
teachers of Mathematics, Social Sciences, Language and Communication and Natural Sciences aware
that girls and boys should be given the same opportunities in those subjects. Our question is, then, is
it only in those subjects that inequality takes place?

It is of our concern to extend the objectives of this program to English as a Foreign Language.
The teachers involved in this research noticed that the affective and value components of the EFL
syllabus ask teachers to give examples and analogies that address diversity respectfully and that they
should include men and women equally; nevertheless the learning objectives present in the units
make no explicit reference to achieving gender competences i.e. the ability of people to recognize
gender perspectives in their lives and policy fields and concentrate on them towards the goal of
gender equality. The call from the Ministry of Education in Chile is for teachers to adhere to the
Universal Learning Design, a set of principles for curriculum development that give all individuals
equal opportunities to learn, to plan for every student in the class. However, this document focuses
more on learning disabilities than gender issues in the classroom.

Gender sensitivity, i.e., the modification of behavior by raising awareness of gender equality
concerns, (UNESCO, 2009) has been treated socially regarding home care, sexual violence, leading
positions, work, social laws, etc.; although it is more focused on gender unfairness towards females,
all gender denominations are affected in some way or another. Peterson (2015) states that schools
should teach with equal vigor both E = mc2 and EF = EM (equality for females is as important as
equality for males), i.e., the issue should be treated in such a way that it promotes a balance
between strong beliefs and customs associated with human behaviors that laud human beings;
besides, schools should teach gender equality stating the difference with teaching sameness.
Peterson (2015) points out that the first reason to teach gender equality at schools is that, thanks to
globalization, there are high chances to receive immigrants who do not share the same norms
regarding gender roles and equality as those in our countries. Secondly, by teaching these
immigrants and citizens, we are not aiming at asking them to leave their ways; we are promoting
mutual understanding and empathetic behavior among cultures. Thirdly, according to UNESCO
(2009), most school drop-outs are related to gender roles; while most girls leave school for home
care or because of teenage pregnancy, less boys drop school to work or look after their babies. In
the fourth place, gender equality in a nation reflects how modern it projects itself to the globe.
Educating children in tolerance, respect of human rights, and responsibility will develop a sense of
justice among human beings, regardless of origin, beliefs or gender. Finally, by narrowing the gap
existing between genders, generations will feel prompted to pursue higher ideals that will benefit all
the members of the society they live in.
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In this study, eight EFL Chilean teachers decided to reflect on their own practices regarding
gender education in the following areas of their teaching: (a) the use of gender neutral class material;
(b) the use of non-stereotypical didactics; (c) the relation of the EFL content to the gender dimension;
(d) finally, the EFL evaluation and assessment of gender competences. This collective exploratory
action research is aimed at improving the classroom practice of 8 EFL teachers in Chile concerning
gender awareness. Seven EFL teachers accepted my invitation to carry out this EAR along with me; |
adopted the roles of mentor and Teacher Researcher while they were peer Teacher Researchers.

3. Research Methodology

This research was carried out using Exploratory Action Research (EAR hereafter). Smith (2015)
explains that EAR is an approach that encourages teachers to explore issues arising in their
classrooms, using methods that do not interfere with their work, and use their findings to plan,
implement and evaluate actions that may have changed that issue. We followed the EAR method
considering that all teachers involved in the research work in similar contexts. In this study, there are
three steps to describe: (a) exploration, to find out how gender aware we are in our teaching
practices, (b) plan actions, to change or improve our gender teaching practices, and (c) evaluate the
impact these new actions would have in the teacher researchers’ classrooms. In order words, EAR
offers a suitable research framework for us, as school teachers.

The teachers involved in this research are from Santiago, Lampa and Temuco (Table 1). We all
work in the public system, in both dependencies, municipal and subsidized. We work 43 hours a
week, from 8 a.m. to 6 p.m.; besides, we have 40 students on average in a class. This implies that we
spend most of our time in the classroom teaching and have less time available for planning,
correcting tests, creating material and dealing with other school issues. Despite the working
conditions the TRs and | share, we accepted the challenge of working for 10 months on this research
project in order to develop new teaching skills. We chose one class at random; by the time the
research started, two teachers decided to work with 4" graders; one with a 5™ grade; two working
with 7™ graders and three with 9t graders. It is important to highlight that all of them use the Plans
and Programs as requested by the Ministry of Education in Chile.

Table 1. Teacher Researchers in this Exploratory Action Research

Teacher Researchers School Grade Location
Teacher 1: Aydelina Medina Colegio Fray Camilo Henriquez 4th Santiago
Teacher 2: Paola Fernandez Colegio “Maestra Elsa” 4th Santiago
Teacher 3: Bernardita Alarcon Colegio “Maestra Elsa” 5th Santiago
Teacher 4: Hernan Alvarado Colegio “Los Robles” 7th Temuco
Teacher 5: Elizabeth Duarte “The Garden School” 7th Santiago
Teacher 6: Paula Segura “The Garden School” gth Santiago
Teacher 7: Ana Salgado Escuela “Manuel Segovia” gth Lampa
Teacher 8: Leyla Nufez Colegio “Emprender-Larapinta” gth Lampa

4. Exploring Our Practices

During the exploratory phase, | decided to evaluate how gender sensitive and aware teachers
were in our teaching practices. As data collection methods, | used a gender awareness test, peer
interviews (Appendix 2), peer class observation, class material revision, and lesson plan revisions, all
of which were applied to all the participants of this research. Later, | met with seven teachers to
create a list of concepts related to gender issues to unify criteria, (Appendix 4). Finally, | collected all
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the data and analysed it together with the seven teacher researchers invited, to be discussed later in
this paper.

The first phase aimed at observing how gender aware we were. For that reason, | checked a list
of concepts related to gender awareness and shared them with the teacher researchers to unify
language criteria. Afterwards, Teacher Researchers, myself included, (TRs, hereafter) decided to
assess how gender biased we were in our teaching practices. To do so, we answered a gender survey
in the format of a self-evaluation (Appendix 1), adapted from the questionnaire for the evaluation of
gender equality in teaching, proposed and revised by Dehler et al. (2009). Also, we interviewed each
other about how we included gender issues in our practices. At the same time, we reviewed each
other’s lesson plans and materials to evaluate how gender equal they were, using peer observations
and discussing what they would change so that those materials reinforced gender competences in
their students.

Regarding the materials chosen for a class, after self-evaluating how gender sensitive these
teachers were in the classroom, it became evident that, first of all, none of them had ever intended
their use of language into being gender neutral; they tended to use more stereotyped images of
males and females over people in non-stereotypic roles. Only two teachers reported having picked
up pictures with females and males in the same hierarchical levels.

In relation to the teachers’ didactics, six out of the eight teachers shared they have different
strategies to provide the same opportunities to every student in the class, however, that was not
because they wanted to give both genders equal participation; it was because everyone in that class
deserved the same opportunities. All teachers realized they didn’t include strategies to regulate
stereotypical behavior of students, nor had they thought of integrating them. Summing up, all of the
teachers had never presented gender equality openly as a principle in their teaching.

The following items in the self-evaluation, i.e., subject matter and learning evaluation, dropped
similar results. Through the self-evaluation, they realized they did not give space to students to
reflect on the topic. For instance, teacher 6 realized that she had asked her students to speak about
an athlete and all her students brought information about male sport people. From this conversation,
all teachers included in this research noticed they did not pay attention to such details. As a
conclusion, teachers were not teaching gender awareness (Figure 1).

Self-Evaluation
Gender Awareness In Teaching
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Figure 1. Self-evaluation results
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The following step was to interview teachers from other subjects. Five TR’s asked the same
three questions (Appendix 3). The five interviewees openly said that they had never considered
including gender issues in their classes. With respect to the second question, 4 out of the 4
interviewees acknowledged making jokes or giving examples that intended to promote a sort of
competition between males and females and enhance classroom participation. Finally, all of the 5
interviewees declared they worried about giving all their students the same opportunities, regardless
of their gender.

After the review and observation period, TRs agreed that their teaching had the following
aspects in common:

1. Although they as teachers see the importance of the affective domain in the teaching-
learning process, none of them includes any FLO in their lesson plans, as suggested by the
EFL syllabus.

2. Six TRs tended to use stereotyped language and images in their EFL lessons.

3. None of these TRs were aware of the gender-biased classroom language they use.

4. All TRs knew that the National Curriculum and Syllabus suggested working with the concepts
of inclusion, however, as there weren’t any guidelines nor suggested objectives, they didn’t
include them in their classes.

After these primary findings, TRs identified a challenge in their teaching practices. They were not
including any objectives to promote gender awareness in the classroom. TR 2 pointed out that
teachers are too focused on teaching the relevant contents proposed in each unit that they forget to
revise the syllabus framework and guidelines. In her case, for example, she would only write the EFL
learning objective on the whiteboard, as requested in every school, and leave the affective learning
objectives forgotten in the lesson plan. She acknowledged that she needed to review her role as an
educator and start working to develop social, affective and academic competences in her students.

Besides, TRs valued the intervention teachers worked on their students and future citizens; they
realized that it was expected that only the Social Sciences departments addressed such topics. As the
curriculum suggests, it is each subject teacher’s responsibility to work with values. Consequently,
something should be added to the EFL subject regarding the affective domain.

With all these thoughts in mind, teachers came up with the following Exploratory Action
Research questions: How can we promote gender awareness in our EFL lessons? What objective(s)
could be included in the EFL lesson plan so as to promote gender awareness among our learners?
What gender neutral topics could be included in our EFL lessons to raise gender awareness?

5. Planning Our Actions

The second phase of an EAR is to plan actions to sort out the issue detected. In order to find an
answer to the research questions, the TRs and | read many websites and academic papers. It is
important to highlight that we understand the learning and teaching processes as a series of steps
that imply planning and implementing a class, and evaluating outcomes. As a first step, we decided
to adapt the models suggested by Derman-Sparks and Olsen Edwards (2010). These authors present
an approach to education that sets forth value-based principles and methodology in support of
respecting and embracing differences and acting against bias and unfairness. The term "anti-bias" is
used by Derman-Sparks et al. (1989) to denote an active approach to challenging prejudice,
stereotyping, bias, and avoiding the use of "isms". Accordingly, Derman-Spark and Olsen Edward
(2010) claim that anti-bias teaching requires critical thinking and problem solving by both children
and adults, therefore, the overarching goal is creating a climate of positive self and group identity
development, through which every child will achieve their fullest potential. It is the Child
Development Associate (2014) that take Derman-Spark and Olson Edward’s goals as building blocks
of anti-bias education to be worked in an education council:
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® Each child will demonstrate self-awareness, confidence, family pride, and positive social
identities.

e Each child will express comfort and joy with human diversity; accurate language for human
differences; and deep, caring human connections.

e Each child will increasingly recognize unfairness, have language to describe unfairness, and
understand that unfairness hurts.

o Each child will demonstrate empowerment and the skills to act, with others or alone, against
prejudice and/or discriminatory actions

We chose this model because it fits the guidelines provided to schools by the Ministry of
Education in Chile. This is done through an official document called Orientaciones para Jornada de
Planificacion (Guidelines for the Lesson Planning Meeting). The 2016 document states that the
National Curriculum, expressed in the Curricular Foundations (BASES, 2016), sets the learning
expectations for every child and youngster in the country; its target is to form critical and integral
individuals capable of building their own life project and contributing to the development of the
country. The curriculum implies that educators must consider their students’ needs, realities and
interests when planning their subject. Therefore, any action to be taken must be oriented to enrich
the subject, never change it or leave contents aside. As a second step, and for that reason, we
decided to:

1. enrich the EFL lessons by including gender learning objectives (GLOs, henceforth) in our
lessons,

2. set gender measurable learning goals for their units using the content being covered,

3. implement 15-minute activities in the regular classes addressing gender issues respecting the
learning objectives of the syllabus, and

4. design activities that would prompt discussion about gender issues according to students’
age

In the action plan stage, before modifying the lesson plan, we checked the syllabus to determine
which contents would be covered along the unit. With this, we isolated the content topics and
decided on what gender issues could relate to them. TRs agreed on a set of gender learning
objectives to be included in their lesson plans. The target was to assign 15 minutes in 4 lessons to
achieve those goals through activities that would combine both the language to be covered in the
unit and gender related issues students may face socially, day by day. Fourth graders worked with
likes and dislikes; fifth graders, with expressing what we can do; seventh graders, with Sports; and,
ninth graders worked with talking about what other cultures do.

From this, we set affective learning objectives related to gender skills to be worked on and
assessed in their classrooms (Table 2). These GLOs worked through the EFL unit contents chosen and
mentioned above.

Table 2. Gender learning objectives (GLOs) with indicators for the EFL class

Each student in the classroom will

show: By:

a) Defining gender and sex in English

b) Referring in English to the physical differences

between girls and boys
1. Gender awareness

c) Defining roles as something we learn

d) Recognizing that all people should have the same
rights and same opportunities despite their gender
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2. Confidence regarding gender issues

Participating equally

Giving opinions about gender issues in English

3. Positive gender identity

Naming genders they know in English
Identifying their own

Respect others’ gender identities

4. Express comfort and joy with
human diversity

Openly communicating the value of diversity

5. Use accurate language for gender
references

a)

b)

c)

Using respectful words towards other genders

Avoiding the use of stereotypes in their language and
in English

Correcting themselves when using stereotyped
language or gender-biased language

6. Recognize gender unfairness

Naming what is unfair in English

Naming what is fair

7. Reflect on unfair behavior towards
other gender

Evaluating their own behavior

Committing to behave better towards the other
gender

8. Describe how unfairness affects
people

Describing behavior that hurts people

Describing behavior that shows respect to people

9. Act, with others or alone, against
prejudice and/or discriminatory
actions

Committing to respect gender differences

Deciding what to do to ensure equality among
genders

Before intervening in our classes, and before we addressed any gender issues in our lessons, we

agreed on:

1. Planning 4 lessons following the program, respecting all the contents and topics to be

covered, (as shown in Appendix 5)

vk W

above)

Identifying a topic in their lesson plans that could be worked on to promote gender equality
Isolating possible stereotypes present in the unit or that could be related to the unit
Detecting language related to the unit that could be used to promote gender equality
Taking the first gender learning objectives from the ones listed above (see the GLO chart

6. Designing an activity to work on that GLO
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This agreement permitted that we would follow the same process and that the same elements
could be found in their lesson plans: 4 classes, a topic, stereotypes that could be related to the unit,
language to promote gender equality and the same GLO. Once the lesson plans were created, each
TR shared the lesson plan with the other TRs working with the same grade or level. The aim was to
see if the content and the activities to promote gender awareness and equality matched. As
mentioned in the section above, the lesson plans should include a GLO to be worked on with the
contents of the unit as well as an activity that would allow students to reach it. The result of this
mutual revision was that the peer TRs, i.e., working at the same level, could improve their activities,
share ideas and exchange materials. Also, all of us noticed that we needed a way to keep a record of
the results of our interventions; the fifteen-minute activity supposed a pre-activity (to see how much
the students knew about the topic); an activity to treat one aspect of the GLO 1 using the contents of
the EFL syllabus; and a post-activity to see if the students had reached the goal. All these activities
implied a product (posters, worksheets, exercises at the whiteboard, etc.) that served as a data
collection method.

In all cases, monthly and day-to-day lesson plans were regularly requested a month earlier by
the academic directors, who checked them and approved them. Once they added the GLOs and
reviewed the lesson plan with their peers, we sent our lesson plans to the corresponding
coordinators who accepted and backed up the proposal of adding a section for the affective domain
in the institutional formats.

Our GLO 1 was the following:

By the end of 4 lessons, students should be able to show gender awareness by a) defining
gender and sex in English, (b) referring in English to the physical differences between girls and boys,
and (c) defining roles as something we learn (Figure 2).

Figure 2. A presentation slide about gender

Once the objective was set, we started working with the activities planned. Firstly, we checked
the concepts “sex” and “gender”, as indicated in the GLO1. The second indicator for GLO1 to work
with in the intervention was that students should be able to refer to gender as roles we learn from
others. Students were asked to match definitions; cross out the incorrect information; complete
sentences; say if what they read or heard was True or False; hands-up voting, etc.

One example was the use of Venn diagrams (Figure 3). The purpose of this intervention was to
see what happened when students were asked to classify actions regarding gender. Students were
invited to classify the vocabulary within the corresponding section, either male, female; or both.
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Figure 3. A research teacher using Venn diagrams to work with stereotypes

Each TR adapted the activity to their contexts. The answers given by the students in the activity
were collected through video recording, personal record sheets and handouts, and constituted data
suitable for analysis. Thanks to the Venn diagram, TRs observed that children from all levels tended
to classify actions according to the gender role associated with them. Furthermore, in the case of
what girls and boys like, many children classify pink as a colour girls like; also, they classified trucks
and balls as toys boys liked. In the case of sports, TRs observed that many students wrote soccer as a
sport for boys and volleyball as a sport for girls. Regarding house chores, they classified “iron clothes”,
“look after the kids”, “prepare dinner”, as responsibilities for women; whereas, action such as “wash
the car”, “repair the sink”, “put the trash away”, as actions mostly done by men at home.

The information collected helped us answer the initial question to this section, if students were
able to recognize actions and things people could do, despite their gender. It was through the use of
simple class activities that we could know how gender aware and/or biased our students were.
Considering that students were used to similar activities in classes, they showed no major problems
participating and answering questions and completing the tasks, facilitating the collection of the data
we needed to plan the next step in our EAR.

As a follow-up activity, we used slide presentations to reinforce the idea about how roles have
changed from the past to the present. With this, learners were inducted to think that things have
changed nowadays and that people, regarding their sex, can do or like what they feel inclined to. TRs
used two kinds of activities to reinforce the idea described above. Some groups recreated the Venn
diagram using posters and post-its; some others used exit tickets (Figure 4). These were taken as data
collection tools to evaluate if the students had reached the GLO 1.

Figure 4. Exit tickets and posters with post-its used by TR’s at the end of the class about roles

The last indicator for GLO1 was to recognize that all people should have the same rights and
same opportunities despite their gender. For that, they planned a presentation so students could
decide what situations were fair or unfair at home and at school, and the stereotypes most
commonly used in their groups. The presentation of the activity aimed at asking students to
determine if some actions were fair or unfair (Figure 5).
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Who always makes dinner?
Who has time to relax?
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Figure 5. Slide used in teaching

The last part of our intervention was a story teller, the adaptation of De Paola’s Oliver Button is
a Sissy (1979) (Figure 6). Teachers presented the story of a boy who liked things “only girls” should
like; he wins a talent show and becomes very popular among his peers. RTs explained the key words;
then, they read the story, followed by checking comprehension questions.

This is a story about a boy. » Oliver Button is

» He likes to do th
oher boys don’t u:
like.

» He prefers to smell
flowers to play rugh

» His name is Oliver Button.
» The story was written by Tommie de Paola.
» He had a problem because he didn’t ACT like a REAL BOY

Tommie dePaola is an award-winning author and illustrator of many beloved
children’s books, including Bill and Pete and the Caldecott Medal winning Strega
Nona.

Oliver Button Is a Sissy celebrates our differences, and honors the courage it
takes to withstand stereotypes and bullying.
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| meia | i \ the show, whel
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Figure 6. PowerPoint presentation to work with De Paola’s Oliver Button is a Sissy (1979)

After talking about sharing responsibilities, TRs reintroduced the word stereotype. They referred
to it as “acts that are associated with a specific gender”. TRs elicited stereotypes they had heard
along the previous classes. Younger levels mentioned: boys can’t play with dolls; only boys can play
with trucks; boys don’t like pink; etc. Older grades mentioned: soccer is for boys, girls cry a lot;
women should clean the house; etc. RTs presented students with a slip of paper containing a list of
stereotypes among other sentences without stereotypes. They should mark the stereotypes.

TRs, after they had applied the stereotype survey format, could see that students had no
problems identifying stereotypes. As a follow-up activity, they asked students to change the
stereotypes into a gender equal sentence.

In order to collect data, after the story telling, students from all levels were asked to work in
groups and answered three questions. With the answers collected, TRs could evaluate how much
impact this activity had had regarding gender awareness.
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6. Evidence Gathering

Since this research was framed as Exploratory Action Research, all the tools listed above constituted
evidence gathering methods. In the case of TRs, including myself, we used a gender awareness test,
peer surveys, peer class observation, class material revision, and lesson plan revisions, in order to see
how gender-aware we were in our teaching practices.

In order to know about how gender aware our students were, we included a survey. Other
activities were carried out as a small handout, Venn diagrams, matching exercise, hands-up voting
and small group conversations. The key here was to use the same activities students were used to in
regular EFL classes, as the one mentioned before (Appendix 4). Also, TRs used open questions for out
loud surveys, to which students would answer using their mini-white boards, hands-up, etc. After the
activity was planned, we used similar tools to the ones described above in order to evaluate if the
activity had served to reach GLO1, that is, to clarify concepts related to gender awareness.

7. Findings and Discussion

The framework used, Exploratory Action Research, proved to be a friendly tool for engaging school
teachers in research. The added value of using Exploratory Action Research is, on one hand, that
teachers can continue their professional development as each step in the research is aimed at
exploring their own practices, reflecting on them and improving them taking their students into
consideration. On the other hand, since this method of research is grounded in the learning-teaching
practice, it is the students who receive the most benefits, mainly because the TR looks for better
ways to teach. The TRs involved could explore their own practices and contexts; reflect on what had
been done before the research about developing gender awareness; and propose an action plan to
improve the teaching issue.

Before discussing our findings and discussions, we have to go back to our research question. We
wanted to know if there was a way to promote gender awareness in our EFL lessons; for that, we
needed to outline the objectives and topics we should work on in our classes to promote and raise
gender awareness among our students. To obtain the answer, we worked to know how gender
aware we as teachers were, what resources we had to teach gender awareness and how we could
include gender awareness in our lessons without leaving the National Curriculum aside.

During the exploration of our teaching resources, we found out that there were no guidelines
about how to work inclusion into the EFL lessons, nor to teach gender awareness; this led TRs to
think about what gender learning objectives to include in their lessons. The second finding regarding
teaching resources was that the EFL syllabus teachers have to use do not refer to gender issues;
consequently, including topics related to gender was going to be innovative for our subject.
Furthermore, there were not any gender learning objectives for our subject, having to generate one.

Regarding school protocols, all of us had to ask for authorization from our academic directors to
include GLOs in our lessons and treat the topic in classes explicitly. With their agreement, we carried
out all the activities planned, which allowed us to find the following:

1. 31% of the students in our classes confused the terms gender and sex.

2. Younger students tended to relate the word sex to the “act of making babies”, as some of
them defined.

3. There was a high tendency in students to relate things, actions, preferences, etc. as
belonging to one gender.

4. Students in all levels were able to identify stereotypes, but still related some things to one of
the genders.

5. At least 9 high school students asked why the activity didn’t include other genders, i.e.
Lesbian, Gays, Transsexual, etc.

6. We as teachers need to consider students’ age and background before dealing with gender
aware topics.

7. Teachers needed to provide learners with formulaic language, word banks, stem
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conversations, etc., in order to scaffold productive skills and allow every student’s
participation in the activities

8. Teaching gender awareness has to be a planned act within the contexts provided by the EFL
syllabus provided by the government.

9. One way to approach gender education in the EFL classroom is by including measurable
gender learning objectives in the lesson plans.

With these findings in mind, we came to the conclusion that gender sensitivity and awareness
can be approached in a class needs to be intentionally planned by considering the leaner’s age,
context and/or previous knowledge; include it in the lesson plan in order to fulfill the National
Curriculum requirements and keep third parties (such as the Academic Directors, Heads of
Departments, etc.) informed; integrate the gender learning objective with the lesson objective to
reach the syllabus unit learning objectives; and, include formulaic language (chunks) in the target
language so learners can easily participate in the class. The process would not be complete if the GLO
was not assessed; for that, formative evaluation in the form of post-activities, similar to the activities
they are used, can be used. Summing up, teaching gender awareness has to be based on an objective
(GLOs in this case) and assessed formatively.

8. Reflections and Looking into the Future

The EAR carried out marked a before-and-after moment in our teaching practices. This is mainly
because, before the exploring phase, all of us thought that our teaching practices were bias-free, that
we used gender neutral examples and that all our practices were oriented to develop inclusion and
respect for the others in the classroom.

The importance of this pushed us, TRs (Figure 7), to reflect more on the decisions we make
when lesson planning, not only regarding gender issues, but also other equality issues. When we
follow the syllabus, we need to pay attention not only to the contents of our subject, but also to the
affective domain expressed in the GLO’s proposed. This means finding ways to cover that aspect of
the curriculum within the topics and contents of the units.

After this EAR, | have committed myself into continuing working to guarantee equality in my
classroom from the subject | teach. This means using the approach chosen, adapting it, converting it
and coming up with an approach for the Chilean context. Gender learning objectives (GLOs) are an
embryo to a framework for Gender Education. They need to be tried, put to the test, improved,
changed, etc. However, this cannot be done alone. For that, more teacher researchers are needed. |
see Exploratory Action Research as the tool a school teacher needs to improve their teaching
practices and report their findings, improvements and challenges. Carrying out EAR in groups allows
us, EFL teachers, to find out what our students really need and empower us to generate learning
instances that fulfill their needs. This was our case. We thought gender awareness could be taught in
the EFL classroom, and we did it. | am certain other teachers will do it and do it better.

7
\¥a %MI

3 |

?. "J

Figure 7. The teacher researchers
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GENDER SENSITIVITY IN CLASSROOM MANAGEMENT SELF-EVALUATION

(Adapted from: pdf.usaid.gov/pdf_docs/PAO0K43P.pdf)

Name:
School:
Mark with a X on the square that best defines you, considering that:
1: | strongly Disagree  2:|disagree  3:lagree 4: | strongly agree

Learning Material 1234
1.l use gender-neutral oral language.
2. | use gender-neutral written language.
3. l use visuals containing males and females pictures at the same extent.
4. | use pictures which show males and females in non-stereptypic roles.
5. I use pictures showing males and females in same hierarchical levels.

Didactics 1(2|3]|4

1. 1 address female and male students often with equally stimulating demands

2. | take on contributions from males and females students.

3. | provide equally intensive and constructive feedback to male and female
students.

4. | reinforce non-stereotypic behavior of students.

5. | regulate stereotypic behavior of students.

6. The development of gender competence is among my learning objectives.

7.l integrate critical thinking among the learning objectives and in the teaching
activities so as to enable detection and reflection of inequality.

8. | provide moments in the class so students reflect on their attitudes regarding
gender equality and femineity/masculinity.

9. | present gender equality explicitly as a principle of the teaching.
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Subject Matter

1. I relate the teaching content and the gender dimension (gender theory,
stereotypes, inequalities, etc.) along the subject.

2. | provide spaces when students can reflect about gender-related structural
dependencies/constraints within their domain, environment, job market, etc.

3. I choose references, authors and researchers of both male and females.

Learning Evaluation

1. | scaffold so they perform equally well in learning outcome measures.

2. | use objective criteria in the evaluation of student performance.

3. | use gender-neutral language and representation as a criterion for learning.

4. | include assessment of gender competence in the learning evaluation.

5. | offer feedback and learning evaluation methods to ensure prejudice and
stereotypes are not adopted.
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Appendix 2

HOW MUCH DO YOU DO TO TEACH GENDER AWARENESS IN YOUR CLASS?

1.- Do you include gender issues in your planning/classes/evaluations? How?

2.- Do you worry about avoiding stereotypical language? How?

3.- Do you worry about giving male and female students the same opportunities?

TR’s notes from the interview to another subject teacher regarding gender awareness.
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Appendix 3

GLOSSARY
gender awareness: the knowledge and understanding of the differences in roles and relations
between women and men, especially in the workplace; It is important to continuously raise gender
awareness and understanding among government officials and the public in general.
gender inequality: Social process by which people are treated differently and disadvantageously,
under similar circumstances, on the basis of gender.
sex vs. gender: sex is the biological aspect of one’s identity; gender is the social construction of
sexuality, the ways in which society perceives us or in which we perceive ourselves.
sexual identity: one’s gender orientation (heterosexual, homosexual, bisexual, transsexual).
sexual orientation: one’s predisposition and sexual attraction toward others, including the four
categories of sexual identity.
sex role stereotype: shared and generally reductive gender beliefs about the nature of the sexes. Sex
role stereotypes are the grist for many commercials.
sex typing: treating a person differently because of her/his biological sex.
sexuality: biological, physiological, psychological and sociological aspects of human existence
involving sexual experience and expression.
stereotyping: reduction of a group or its members to supposed traits of that group

UN WOMEN (2011-2017)

Class 9*" Grade Unit 2 TIEMPO:
Healthy Life 45 minutes
Class 3

Ana Salgado

LEARNING OBJECTIVE: By the end of the class, students should be able to express what different sport
people can /can’t do
GLO: Students will be able to define gender roles as something we learn.

ASSESSMENT:

-ANSWERING CLOSED QUESTIONS.
-MATCHING PICS AND INORMATION.
-DISCRIMINATING CORRECT INFORMATION.

Inicio ACTIVITY WHO?
10 NORMALIZATION (3’) T-S
mins. REFERS TO PREVIOUS CLASS, T-S
CHECKS ON ANSWERS PROVIDED BY THE STUDENTS. T-S
PRESENTS THE OBJECTIVE AND MENU FOR THE CLASS. T-S
Desarr ACTIVITY WHOQO?
ollo o T presents pictures of people doing sports. T points out that in the past only T-S
25 men could do sports.
mins. [l ePair Work: Ss receive a set of cards. They speak about what they can do. S-S

o T hands out a slip of paper containing sentences about sports.

oSs individually mark as correct or incorrect.

eExample: Only girls can do ballet/ Only boys can play soccer/ Girls can also box

o T checks answers using mini whiteboards.

o T presents the concept of stereotype. Ss provide examples other stereotypes.

o Sts complete a Venn diagram about actions males and males can do.

e|n a plenary, Ss express their opinion about stereotypes, either in English or
Spanish.
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Cierre ACTIVITY WHO?
ELICITS EXAMPLES T-S
REQUESTS TEXTS FOR NEXT CLASS T-S

Recurs |PPT Presentation.

os y/o [Completion slips of paper

Mater

iales
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Appendix 4
Classroom Materials
Do now!
What is gender?
Write the number below definition
Gender is ... Gender is not...

1. A physical characteristic.
2. Asocial characteristic.
3. Cultural.

4. Biological.

EXit Tidket %
Who can do this? Complete using :
Only boys Only girls Both boys and girls

can give birth to a baby.
can play soccer.
help at home.
have a moustache.
can play sports.

N NOme: Teadher: 7

140704130208
B0ZOELY0L0VL

:

DO NOW!
Mark the stereotype.
Girls are bad at Math. Girls are weak
Boys and girls can do the same things. Boys are not creative.
Boys don't cry. Boys can wear pink clothes
Girls can’t play with boys. Girls are good at Laguages.
Activity

In groups of 4 or 5, make a poster with your manifesto about what every child can do.

MANIFESTO FROM A BOY TO A GIRL!
Girls
You can ____ as well as boys can.
| believe so!
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MANIFESTO FROM A GIRL TO A BOY!
Boys:
You can ___as well as girls can.
| believe so.



