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We are Mariana Acosta Guimaraes and Paula Trejo, teachers of English from Buenos Aires, Argentina.
At the time of this project, we had both been teaching English for ten years and worked with
different age groups at various schools and institutions. We met at the school where we had been
teaching English through CLIL (Content and Language Integrated Learning) since 2012. Our intrinsic
motivation and ambition to learn and become better teaching professionals paved the way for our
friendship and professional development. Interested in the use of technology inside and outside the
English classroom, we had been complementing traditional face-to-face lessons through various IT
tools in the previous years.

1. Main Focus

It is widely known that the rapid increase in the use of technological tools is shaping childhood.
Children spend many hours exposed to or employing technological gadgets that provide them with
extremely fast, attractive and dynamic stimuli and information. They have become used to drifting
from one activity to another in short lapses of time. Moreover, they are used to accessing
information at high speed. All these changes in children's dynamics, needs and likes have an effect on
their behaviour in their classrooms. All these factors pose a challenge to the ways we understand
how learning and teaching take place in our school context.
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Bearing these ideas in mind, we decided to look into our teaching practice at school and
consider whether these new necessities were being catered for or not. Although the school we work
in offered computing periods before the implementation of blended learning (BL) and some teachers
chose to enhance certain lessons with the use of Internet tools, presentations or smartboard
activities, their use was not systematic. It was clear to us that the absence of technology in this
context was an issue that had to be tackled and dealt with as soon as possible.

In view of satisfying this need, several action plans were taken into consideration before making
a final decision on which means would be the most appropriate and feasible for our school
community. The main aim was to ensure that all teachers and students would systematically use this
new tool. Therefore, the online platform had to be teacher and student-friendly in terms of access
and applicability. As a result of this decision-making stage, blended learning was selected due to the
fact that it offered the opportunity of applying both face-to-face learning involvement as well as
distance-learning experiences to learners. Needless to say, this approach provided both teachers and
students with the chance of drifting slowly from a well-known and comfortable traditional classroom
teaching and learning method to a new and unknown online learning procedure.

To this end, we created virtual classrooms in an online learning platform called Blended, which
the school had recently launched. It was a pilot project involving teachers and learners of higher
primary years. However, how far the implementation of virtual classrooms could enhance the
learning of English remained unsure. This is the reason why we chose the following question as our
focus for this action research paper: Does the implementation of BL tools improve the learning of
English as a foreign language? Therefore, in this chapter we describe the school context, explore the
plan of action, retell and analyse our experience, reflect upon theoretical frameworks relevant to our
investigation, state the limitations and positive outcomes, and, lastly, draw conclusions about the use
of BL.

2. Background

In order to understand the decisions taken throughout this action research (AR), we consider it
necessary to describe our school context. St. Paul’s College is a traditional bilingual school located in
the outskirts of Buenos Aires, Argentina. The approach employed to teach and learn English is CLIL.
This means that language is acquired through the study of Language Arts, Maths, Science, Literature
and Social Studies. Students begin learning English in kindergarten and in primary school, they have
20 clock-hour periods of English per week. By the time learners finish primary school, their command
of the language corresponds to a B2 level according to the Common European Framework of
Reference for Languages.

As we mentioned before, the use of IT tools in classes was basic and sporadic. Primary forms
were assigned a weekly 45-minute period during which learners could make use of the computing lab
in the English class. Moreover, some courses had to share these weekly periods with other forms due
to the lab’s lack of availability. During this weekly period, teachers proposed different types of
sources such as games, videos, educational web pages and online exercises related to the contents
previously presented in class. Furthermore, the school also has two other rooms with interactive
whiteboards and overhead projectors, which are to be shared with kindergarten and secondary
school as well. However, during the implementation of this project Wi-Fi connection was poor and
only available for some of the school’s laptops and desktop computers.

The aforementioned context made it difficult to carry out our AR and it also meant a struggle for
teachers to find opportunities to introduce tasks that would involve the employment of technology.
Hence, the decision lay on the teachers’ willingness and ability to deal with IT in their everyday
classes.

Taking this context into consideration, it was clear to us that a change was vital if we aimed to
find different ways to approach the teaching and learning of English that responded to children’s new
likes, learning styles and needs. This was the moment when we chose to implement BL in our
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teaching context. Needless to say, this decision was taken bearing in mind the school’s scenario
previously described and the literature about BL in the EFL (English as a foreign language) classroom.

After reading and analysing different authors, we discovered that the definitions of BL in the EFL
context were diverse and could be subject to different interpretations. According to Sharma and
Barrett (2007), “Blended learning refers to a language course which combines a face-to-face (F2F)
classroom component with an appropriate use of technology” (p. 7). The latter implies a broader
understanding since the use of CD-ROMs, the Internet, whiteboards or any other recent
technological tool would mean that a BL approach is being applied. Therefore, there are different
ways of combining technology with F2F lessons depending on the course objectives and participants.

Other scholars like Marsh (2012) state that:

Today BL can refer to any combination of different methods of learning, different learning
environments, different learning styles. In short, the effective implementation of blended
learning is essentially all about making the most of the learning opportunities and tools available
to achieve the “optimal” learning environment. (pp. 3-4)

Furthermore, Graham (2013) affirms that “agreement seems widespread that BL involves a
combination of F2F and online learning. Beyond that, individual researchers and institutions differ in
how they further limit definition boundaries” (p. 335). Under this light, we could say that to some
extent BL was taking place in our school context as teachers were making use of the IT period and
video-watching sessions periodically.

In view of our objectives, we believed that the best BL model would be that of matching the
regular F2F lessons with the use of a virtual classroom, where learners could expand on the topics
already dealt with or those to be discussed in future classes. We selected the BL approach because of
the following reasons:

● Provides teachers and learners with more time for L2 exposure at any time or place
● It encourages learners’ autonomy, involvement and participation in their learning process
● It offers an infinite range of possible tasks and resources to be chosen from the Internet
● It caters for different learning styles
● It lowers the affective filter barrier
● It boosts the acquisition of digital skills
● It responds to learners’ eagerness or desire to employ technology

Nevertheless, these advantages would be assessed during the research action stage so as to
measure how far these were proper of our school community. As Sharma (2010) states that:

A ‘1 + 1 is more than 2’ argument assumes a positive connotation, i.e. combining the best of the
teacher with the best of the technology will deliver improved learning outcomes. On the other
hand, a negative connotation can be assumed where there may be no thought-through
pedagogical relation between parts of the blend, so that the course may appear to lack
coherence. (p. 1)

Consequently, it would have been unrealistic for us to believe that just because we were
implementing a novel use of technology, the outcomes would be successful learning and teaching
practices only. It was for this reason that we set upon gathering information from our own classes
and of those colleagues involved in the project to analyse the impact of the implementation of a
virtual classroom in primary school.

3. The Beginnings, Our Actions

Implementing BL as a new instrument to our everyday teaching practice was not as simple as
expected. In fact, numerous action plans had to be designed and thought through before suggesting
the use of an educational platform both to learners and teachers. Acting as the investigators, we had
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to lead the project and encourage teachers to use IT tools. In addition, we needed to request heads
and administrators to take some crucial decisions that interfered with our research such as dates for
parents’ meetings, the writing of an introductory letter and contract for families to sign and the
teachers’, learners’ and parents’ registration to the virtual platform. All these operations took some
of our time and obliged us to have clear objectives and course of actions for our AR. In pursuance of
this, we set weekly meetings to keep a record of the accomplished tasks and share our ideas and
beliefs about the AR results.

Apart from our periodical meetings, we decided that one of our first actions would be playing
with the platform as much as we could. We resolved on this plan of action and thought of possible
tasks our school learners could carry out with the educational platform. This was done not only for
our own investigation purpose but also to transfer ideas to our colleagues. We did not mean to force
our own beliefs on the staff members but we aspired to share tools with them so as to stimulate the
use of BL in their classes. We strongly believe that comfortable educators work more enthusiastically
than those who may feel compelled to do something, so we decided to carry out our AR with a
friendly and supportive attitude. Fortunately, some of our colleagues’ response was positive from the
very beginning.

After many trials and errors, we were ready to share some of our ideas with the staff together
with some uploading procedures. In order to do this, we organised the first of four training sessions
with the Primary English teaching staff. In the first meeting (Figure 1), our head teacher expressed
the school’s support on our investigation and stated that all of the teachers of higher primary years
were supposed to begin to operate the platform. This suggestion may have been interpreted by
teachers as an obligation rather than an invitation. Consequently, our colleagues reacted in various
ways. Some of them were really supportive and encouraging with the idea, expressing their teaching
beliefs of improving their daily practice, including new tools in the classroom and adapting our
profession to the new world.

Others, however, showed some resistance to implement the platform in their lessons. Many of
them expressed their worries about all the school tasks they were expected to do, the syllabi they
had to cover and certain learners’ difficulties that took much of their time. So, they thought that BL
would become a burden in their teaching practice. We were somewhat surprised by this reaction,
but it made us modify our plans. We began to make lists of possible tasks teachers could adapt to
their teaching points and invited learners to participate in the platform actively through a visual
campaign displayed around the school. We tried to make this shift to technology as smooth as
possible so that teachers and learners did not feel we were imposing a load on them.
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Figure 1. Teachers meeting during which our project was presented

Having decided that we would provide teachers with as many adaptable tasks as possible, we
encountered our second limitation: the platform itself. Blended did not serve as an interactive virtual
classroom like the ones we were used to working with, i.e. Google Classroom, Moodle, Edmodo or
Crea2. It only presented a limited number of functions such as posting links on the news wall,
uploading pictures and adding tasks that learners were to download on their devices, fulfil and print
to be handed in to their teachers.

Figure 2. Sharing ideas with our colleagues to be carried out on the platform

After having two training sessions (Figure 2) with the staff and noticing that some teachers’
mind-sets had changed, we were ready to launch the platform. School had to tell parents about the
pilot project in a F2F meeting. For this purpose, official notes were composed and sent out together
with an agreement contract that stated that families authorised their children to use the platform.
This parents’ meeting (Figure 3) had a considerable attendance, and many queries were cleared out
there. We, as leaders of the AR, prepared a project presentation and told parents what learners were
expected to do both in class and at home.
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Figure 3. Researchers introducing Blended to parents

The next step consisted of training learners to use the platform responsibly. In order to ensure
E-safety, we designed a set of rules and regulations for the conscientious employment of the online
platform. How to register and log in was the easiest training of all. Learners not only got it swiftly but
they also showed great involvement in accessing the online learning platform. At that point it was
clear to us that it was them who would master BL. Moreover, a private YouTube channel was created
by one of the heads to upload videos on the platform safely. Thus, learners would only be able to
watch the suggested videos on Blended itself. Teachers began to use the channel and complement
their lessons with audio-visual elements that engaged learners with the presented contents.

Gradually, teachers and learners (Figure 4) started using BL and learning began to take place
both at school and at home. Parents also showed commitment and liked posts and commented on
the news wall. The consistent use of technological tools in the teaching of a language was getting
systematic little by little.

Figure 4. A learner using the platform in the language lesson

4. Research Methodology

In order to examine the effectiveness of BL, we decided to collect data from our colleagues and
learners from higher primary years. Surveys, interviews and group discussions were employed to
collect information about all the research participants. We designed two surveys, one for teachers
and another for students. For the latter, two learners of each course were chosen randomly to
answer the survey questions. We also conducted twelve interviews (Figure 5) with learners of each of
the participating courses who were selected randomly. Besides, we kept personal journals where we
wrote our impressions on our investigation. Since these journals were updated individually, both of
us could weigh the positive and negative aspects of our courses of action, increase our self-
awareness on the project, keep focused, collect evidence of our progress and, most important of all,
keep the journal as idea- incubators for future actions. Our learners’ feedback on the uploaded tasks
was also vital in the analysis of the advantages and disadvantages of using a virtual platform. The
application of these techniques and procedures helped us identify, select and process information
that sustained our AR. We analysed the gathered information and supported results on certain
theoretical frameworks that stated that the use of IT tools in EFL benefited both teachers and
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learners. Thus, all of our interpretations led to the conclusion that BL is advantageous for the
learning of a second language.

Even though much of the data we collected could be quantified, we decided to take a qualitative
approach because qualitative data helped us discover why teachers and learners could benefit from
an online educational platform. This qualitative analysis made us become aware of the outcomes of
the implementation of BL. This research methodology choice helped us understand the perspectives
of all of our AR participants.

Figure 5. Sample interview questions for learners

Whenever we carried out group discussions with our colleagues, many took advantage of those
meetings to share some resources they considered useful, such as educational sites, teacher blogs,
online professional communities where to get ideas from, interactive platforms, educational
associations or educational resources from TV channels. These tools could complement teachers’
lessons. The F2F staff meetings were also used to clarify doubts as regards procedures on the
platform and to confer about constraints. Apart from the discussions, we held some training sessions.
Teachers also shared tools they had already implemented with their classes such as video posting
and commenting, debates, triggering pictures to be discussed F2F and appealing links that
complemented the contents presented in their lessons. This way, teachers and learners were
enhancing their teaching and learning through the use of a virtual platform and we were watching
the change. Some teachers took advantage of the multi-digital means to anticipate forthcoming
contents to learners, which resulted in successful classes and successful learning later on. The
educational theorist David Kolb claims that the acquisition of abstract concepts, like languages, can
be activated in different situations. He affirms that the development of new concepts takes place
thanks to new experiences. He claims that “Learning is the process whereby knowledge is created
through the transformation of experience” (Kolb, 1984, p. 38).
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Figure 6. Kolb’s theory suggests this teaching cycle to develop abstract concepts

BL can be placed anywhere in his suggested cycle (Figure 6) due to its functions and benefits to
the abstract learning of a language. In fact, this spiral can begin at any of the four stages and it should
be seen as continuous. BL may aid learners when experiencing, observing, conceptualizing or
implementing a concept of the second language. Again, the focus will be given by the teachers’
uploaded tasks and teaching aims. BL will help learners develop awareness of their own learning
processes and pave the way for reflections upon their own performance.
As it was mentioned in the previous section, our AR went through different stages until reaching this
point of final reflection and report writing. It is in this moment of final reflection, if it can be called
final, that we analysed and discovered that our project went through 2 cycles of action research.
Edge et al. (2018) state that “action research can be seen as a continuing cycle, or spiral, of action,
observation, reflection and planning, which leads to more action, observation, reflection, etc” (Figure
7).

Figure 7. Action research cycle
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The first cycle began with the action, i.e., our teaching practices taking place as usual but
interrupted by the need to observe in depth the impact they had on our students’ learning. This
observation was followed by a reflection on why we were lacking the implementation of IT tools in
our school context. After realising that the use of the latter was sporadic and totally dependent on
the teachers’ likes and abilities, we started the planning stage and, in the meantime, we also applied
for the ARAS scholarship, which we finally were granted. This planning stage began in July 2016 and
continued until August of the same year. In this stage, we took many decisions as a research team
together with the guidance of our mentor and also the support of our school’s management team
regarding what, when and how action was going to take place in the next phase. During the action
stage, we also started observing the repercussions of our action plan and continued collecting data
by different means. The action stage took place from September to December 2016 and we collected
data as from September. The last phase of the second action research cycle was reflection, this
involved looking into what happened in the action stage together with the information collected and
theory to analyse the outcomes and possible future actions. This is why we consider that this is not
the end of our AR but again, a new beginning from a more experienced, wiser and informed place.

5. Findings and Discussion

5.1. Levels of engagement

Before starting with the implementation of Blended, we needed to evaluate our AR scenario so we
designed and carried out several surveys amongst the participating educators that revealed
interesting views about using technology in the EFL classroom (Figure 8). The following questions
were answered by all of the project’s participants.

Figure 8. Survey on BL done to the participating teachers of our school
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This survey’s results show a high degree of willingness from teachers to implement IT tools in
the EFL classroom but some concerns on their lack of confidence when using technology in their
everyday practice. However, today’s technological expansion forces teachers, lecturers and
educators to install a regular use of IT in their classes so as to take learning outside classrooms and
bring it back inside again. We strongly believe that technology is a means to aid educators when
presenting contents and it provides them with numerous options to be exploited. The introduction of
technology tools made learners feel much more stimulated than with a traditional approach. Besides,
we must bear in mind that the project’s participants were teaching a second language to digital
natives as Prensky (2001) calls our learners “all “native speakers” of the digital language of
computers, video games and the Internet” considered as “fluent in the digital language of
computers” (p. 1). This concept evokes the necessity of implementing IT tools to our teaching
practice from now onwards.

In order to analyse how willing our colleagues were to execute technology in their classes, we
held another survey associated with concepts like learners’ improvement, teacher-friendly platforms,
learning expansion, and confidence regarding IT. The participating teachers were surveyed and all of
them agreed on the fact that BL can improve their learners’ performance significantly. They also
considered the platform helpful and easy to handle in their everyday classes. Besides, they
acknowledged that any content could be expanded through the use of a platform. However, 20% of
the surveyed educators affirmed that they did not feel comfortable enough to use IT in their lessons.
Even though this low percentage of teachers showed reluctance to introduce IT to the EFL classroom,
we must recognise that all of our colleagues benefited from BL. Figure 9 shows a list of ideas
educators proposed in a staff meeting.

Figure 9. Teachers’ ideas to be carried out on the platform
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BL involved a change of perspectives in terms of what the teacher’s role is and how learning
takes place. Traditionally, they were expected to present contents in class and complement these
with as many resources as possible (e.g., realia, posters, slide presentations, audio, or even videos).
With the advent of BL, teachers were also to present contents but they could do this in an alternate
way. They could post a striking picture to be discussed in a forum, publish a quotation that triggered
a debate, or even copy a link to a video or survey on a topic (Figures 10, 11, and 12). Thus, the
traditional role of the teacher had been complemented by a large number of resources to upgrade
their teaching practice.

Figure 10. Task to activate knowledge on a new topic

Figure 11. The online educational platform provides different sections for each subject
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Figure 12. Teachers were able to upload pictures, links and videos for learners to access

This interaction between teachers and learners had a significant impact on the learning
outcomes and meant a challenge for educators to keep their publications updated. Hence, BL implied
a thorough selection of resources to be uploaded. These resources needed to be relevant to the
contents presented in class and appealing enough for learners to work out. In order to check our
learners’ levels of engagement, a series of surveys were carried out to study results.

The outcome of the survey conducted for learners reinforce the fact that the implementation of
an online learning platform is both attractive and engaging for them. 91.7% of the interviewed
learners stated that they liked learning English using BL (Figure 13).
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Figure 13. Survey question number 2

The pie graph in Figure 14 portrays the high frequency with which learners connected to and
employed the platform; 41.7% of the learners logged in around two or three times a week.

Figure 14. Survey question number 1 on learners’ access frequency

With regard to the type of tasks they preferred doing, learners could choose as many options as
they considered to be true for themselves but no hierarchy could be given to their answers.
Nevertheless, the bar graph in Figure 15 shows that 75% of the learners chose watching videos and
playing online games as their preferred tasks to be done on Blended. This clearly shows the positive
effect that including visual and ludic material in the classrooms has in boosting motivation and
participation. Besides, teachers were generating a relaxed atmosphere for learning to happen.



Vol. 29 (2026) 002

Figure 15. Survey question number 3 on tasks preferences (Note: Option 2 should read “…online
games”. Option 4 should read “…in online discussions”)

With one of the last questions in the survey (Figure 16) we aimed to assess whether learners
tackled their queries through the platform or if they still preferred the F2F encounters with their
teachers to do so. Their answers show that only 50% did clear out doubts with their teachers through
the platform chat application. Following this group, there is a 33.3% of learners who still find
traditional lessons a better space for resolving their queries.

Figure 16. Survey question number 4

5.2. Learners’ participation

A considerable number of interviewed learners showed that they were highly motivated by the idea
of working with their smartphones and tablets from home. In fact, they made a point in their
preferences when learning, the proposed challenges and expressed their opinions on the benefits of
working with a virtual class. It was interesting to see how much attention learners would pay to
profile pictures and their Blended users (Figure 17). Many learners answered that they preferred
accessing the platform after school or even at weekends to “revise what they had done in class”
(Figure 18). Many of our students practise sports after school and some mentioned that they liked
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checking the platform at the club or even when waiting for their siblings’ after-school activities to
finish.

Figure 17. Learners interview answers about profile pictures
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Figure 18. Learners interview answers about places of access

Almost all of the interviewed learners (Figure 19) agreed on the fact that the platform needed
more dynamic functions like games, filters for pictures and appealing chat rooms to share content
with their classmates. This revealed our learners’ need to communicate, share, post and comment on
a virtual classroom.

Figure 19. Learners interview answers regarding ways to improve the platform

Another finding which is important to highlight is that the tasks proposed in Blended increased
and facilitated learners’ participation. It could be observed that learners who usually did not
participate in face-to-face lessons, either because of shyness, lack of confidence or reluctance,
performed better and more actively on the platform. As Marsh (2012) states BL “increases student
engagement in learning” and “provides a less stressful practice environment for the target language”
(p. 5).

BL proved to be both effective and engaging in the EFL classroom. Most of our learners were
captivated by the proposed tasks and, thus, committed to solving them in time. Likewise, they
appeared to be relaxed when using the online platform. The quality of answers displayed a high
degree of motivation from the learners so teachers could continue uploading meaningful activities
for learners to work out on their own devices. We discovered that the ultimate goal of fostering
learning was taking place both inside the classroom and at home, which is also illustrated by learners’
interview answers about where they logged in (Figure 9). Most of the interviewed learners stated
that the platform offered a space for practice, revision and study (Figure 20). Consequently, an
innovative model of teaching and learning perfectly matched with the traditional one.
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Figure 20. Learners interview answers about what they learned in Blended

Figure 21. Learners’ active participation on the platform
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Learners’ active participation (Figures 21, 22, 23, and 24) evidences positive effects in the
learning process. The following figures clearly illustrate how learners shared their opinions and
beliefs among their classmates. Teachers devoted time to see these interactions and avoided online
correction so as to carry it out in F2F classes. This way, learners did not feel tested when performing
online and could express themselves freely.

Figure 22. Teacher’s triggering question

Figure 23. Learners’ answers and interactions with their peers and teacher
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Each learner had the virtual room to speak their minds and get engaged both with technology
and with the proposed topics. Sometimes educators remained as spectators of these interactions.
This way, the cycle of presenting, practising and producing was fulfilled, enabling deeper learning.

Figure 24. Teacher’s question to hold a debate

By the end of this AR, we had all taken up the challenge and done our best to customise learning
and tasks so as to boost our learners’ abilities. This pedagogy shift could be contemplated by the end
of our investigation when teachers and learners were able to identify better results and greater
levels of engagement. This transformation was thanks to the school’s support and the families’
encouragement to introduce technology in the learning of a second language. Learners proved to be
fully caught by BL and each of them had equal opportunities to participate. They became
protagonists of their own learning processes and results were evident to their classmates, teachers
and families: they had got engaged in their learning.

We consider that our learners’ attitude towards BL was a reflection of their high motivation,
self-confidence, good self-image and low levels of anxiety. Working with technology captivated our
learners. Following Krashen (1981, p.23) in his fifth hypothesis on second language acquisition, our
learners’ variables should be positive so as to acquire the target language. This affective filter may
prevent the learning of a second language significantly because learners may feel blocked to learn a
language, impeding input to access the proper brain area.
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6. Limitations

There were different constraints which we had to tackle with throughout the implementation of our
AR project connected to different aspects, such as the school’s facilities, uneasiness towards change
and the platform’s applications. At the beginning of the implementation stage, it was vital showing
learners how to log in and surf the platform but each form only had a computing period every
fortnight. Although the BL approach selected involved the use of the online platform at home, it was
fundamental for teachers to show how Blended worked to those learners who used it for the first
time. Fortunately, students’ response to use digital tools in class was immediate.

Another great limitation we encountered were the school’s technology facilities. There were
very few computers available in the staff rooms and those to be borrowed from the laboratory were
scarce. In addition to this, the Wi-Fi signal was weak and could only be accessed through the school’s
devices. These constraints made it arduous for teachers to connect to the Internet at school to
prepare and upload tasks on the platform; hence this added extra work load at home for them.

Additionally, the scope of tasks that could be uploaded or done on Blended was limited because
of the school heads’ concern for E-Safety. This was the reason why a private YouTube channel was
created to upload videos on the platform. In order to deal with this issue, we also gathered a large
number of safe educational web pages that offered different contents and tasks on Language Arts,
Maths, Social Studies and Science. Not only did we offer teachers a range of possible tasks that
would ensure protection but we also trained learners on E-Safety. Learners’ awareness of dangers
and how to prevent them from taking place was raised in the training sessions accompanied with a
successful campaign conducted at school, which consisted of banners, posters and stickers
everywhere.

Changes are not always appreciated and caused some uncertainty and uneasiness amongst
some teachers. We needed to develop certain fluency to design and upload activities for learners to
solve on the platform. This matter implicated our full commitment to guide our colleagues when
designing tasks. With the purpose of stimulating our collaborators, we designed our own activities,
set them to tests and if they were successful, shared them with the rest of the participants so as to
curtail teachers’ duties.

7. Reflections and Looking into the Future

Doing action research has proved to be a challenging and enriching experience in many ways. Firstly,
this was the first time we embarked on teacher research and naturally, it meant getting acquainted
with the format of the action research cycle, choosing the appropriate research methodology and
sharpening our inquiry and reflection skills. This involved devoting a lot of time to the reading of
literature connected with AR, the use of technology in the classroom, BL theory and case studies. We
needed to find a theoretical background which supported our thinking to make informed decisions
along the AR cycle.

Secondly, this action research has influenced our teaching practices positively. It has made us
reflect on our roles as educators in a digital era. We knew that learners were asking for the inclusion
of technology in their classes but finding the appropriate way to implement it was an enormous
challenge. BL meant a shift towards a more learner-centred approach to provide learners with a
space (virtual or non-virtual) to be autonomous and become responsible for their own learning
process. The reflective aspect of AR made us look into our own teaching practices and assess them in
order to better them. We strongly believe that this is the way we can become credible teachers and
professionals and, therefore, improve and boost our students’ language learning.

Thirdly, choosing to apply BL in our context implied asking the school’s managing team to
support our project and improve the school’s technology facilities. We also had to persuade our
teacher colleagues to dare implement this approach knowing that it might make them feel uncertain
and would demand more working hours. As a consequence, we noticed that this AR encouraged the
development of our own investigation team, leadership and management skills.
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In addition, we conclude that the implementation of an online educational platform paves the
way for better teaching and learning of English as a second language. IT tools complement
doubtlessly the contents presented in a traditional class and motivate learners to continue practising
grammar or even systematising vocabulary or structures at home.

Taking all these ideas into consideration, we can state that the use of technology in the ESL
classroom has let our students learn at their own pace and experience BL easily. They could tackle
their educators’ tasks and become active performers in the learning process. By integrating digital
content with F2F learning, teachers could enhance their learners’ abilities. Thus, we believe in the
effectiveness of BL after seeing good results. On the other hand, learners also voted in favour of this
innovative approach. Many of them felt their educators were catering for their needs and interests
when using technology inside and outside the classroom. Therefore, they participated actively on the
platform and responded to each task at their own pace.

BL made our students part of their learning and encouraged our peers to take the risk of trying
something new. Likewise, the implementation of the platform enabled our staff to reflect and
express their concerns and beliefs about teaching and learning. We recognize that this AR on BL has
been beneficial to our teaching community because it paved the way for us to think about where we
were standing professionally. In this pedagogy shift we encountered some barriers such as the lack of
technological supplies, poor Wi-Fi connection and some teachers’ unwillingness to accept the
challenge but they made us plan other actions and observe their outcomes.

Throughout our investigation we were able to see that giving our learners access to innovative
and engaging sources of information would get them involved and ready to learn more. Then, we
would give room for debate in the classroom so as to exploit all of our students’ potential. All of the
participating educators were able to differentiate instruction when uploading tasks and consider
their strengths and weaknesses.

BL has the potential to change the way in which teachers teach and learners learn. Teachers and
learners enhancing their knowledge and skills inside the classroom and out of it thanks to the use of
technology, that is what BL brought to our institution. This experience is the starting point in our
professional life as researchers. We truly believe that teacher research fosters professional growth
and improvement. We consider this journey to be inspiring and empowering not only to both of us
but also to our school community and our dear colleagues who shared a great sense of achievement.
In the future, we would like to share this project with teachers from different contexts to show them
that a change is possible and it can begin inside their own classes, since we were able to grasp our
learning community’s reality and needs. Knowing that other teachers from similar backgrounds and
close to our educational context are thriving in making education better, we feel this AR was more
than empowering. Thus, BL has the potential to become the effective method of education in the
near future and we, teachers, are the ones to make it happen.
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