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EDITORIAL
From the guest editors

1. Introduction

[Doing teacher research] involves keeping one’s eyes, ears, and mind open in the classroom to
see what works and what does not, with what group(s) of learners, and for what reason, and
assessing what changes are necessary to make instruction achieve its desired goals.
(Kumaravadivelu, 2001, p. 550)

With the quote above illuminating the journey, this open-access Special Issue is a continuation of
reports arising from the (now discontinued) British Council Aptis for Teachers Action Research Award
Scheme (ARAS), following on from Horizontes | (Banegas et al., 2020). ARAS awards were granted to
give applicants the opportunity to implement research projects in their educational contexts, with
the intention of helping teachers understand how students learn and enabling them to improve their
English teaching practices in classrooms across Latin America.

2. Teacher Research and Teacher-Research Mentoring

As “systematic self-study by teachers (individually or collaboratively) which seeks to achieve real-
world impact of some kind and is made public” (Borg & Sanchez, 2015, p. 1), teacher research can
take various forms, including action research (Burns, 2010; Dikilitas & Griffiths, 2017), exploratory
practice (Allwright & Hanks, 2009; Hanks, 2017) and exploratory action research (EAR) (Smith &
Rebolledo, 2018). Teacher-researchers may conduct research in their classrooms in collaboration
with research mentors who offer feedback through ongoing synchronous and/or asynchronous
dialogue with their mentees, providing ‘intellectual and affective support’ (Padwad, 2018) (for
accounts of teacher-research mentoring see Bustos-Moraga & Mann, 2022; Dikilitas et al., 2022;
Dikilitas & Wyatt, 2018; Hanks et al., 2022; Kuchah Kuchah & Salama, 2022; Smith, 2020, 2022; Smith
et al., 2024). This Special Issue brings together individual stories of teacher-research and accounts of
mentoring teacher-researchers. Each story is unique — tailor-made according to the context,
characteristics and necessities of the students and teachers.

3. The Stories in Focus

Motivated by their primary school learners’ increasing exposure to technology and the need to adapt
teaching practices to digital-age students, Mariana Acosta and Paula Trejo (Article 1) set out to
investigate whether integrating an online platform could enhance English learning outcomes and
engagement by exploring the implementation of blended learning in the English as a Foreign
Language (EFL) classroom in a school in Buenos Aires.

Also exemplifying how teacher research can bridge theory and practice while cultivating
sustainable professional learning within educational contexts, in Article 2 Laura Flores and her
colleagues recount their project in two vocational education institutes in Montevideo, Uruguay. This
chapter illustrates how sustained reflection and research within a pedagogical framework can
transform both classroom practices and assessment culture in EFL settings through the
implementation of a collaborative action research project carried out within Fortalecimiento del
Inglés [Strengthening English] — a pilot English language improvement programme based on genre
pedagogy.

Continuing with the theme of teacher research as a means of teacher professional development
and pedagogical innovation, Article 3, by Johana Melo and Dario Paredes, examines teachers’
perceptions of an action research professional development programme at a binational language
centre in Bogotd, Colombia, evaluating its impact on reflective practice, the socialization of teachers’
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work and motivational factors as the main areas of concern to be considered by administrators when
designing this type of scheme.

In Article 4, Leyla Nufiez — acting both as mentor and as teacher-researcher together with a
group of seven primary school Chilean EFL teachers — explores how gender awareness can be
purposefully integrated into English language teaching through Exploratory Action Research (EAR).
The chapter highlights the value of EAR as an accessible tool for professional growth — one that
fosters reflective, inclusive, and socially responsible teaching practices in EFL contexts.

By asking how teachers can become agents of their own professional knowledge and members
of the knowledge society, Mercedes Pérez Berbain and the other authors of Article 5, with their team
of teachers and coaches, position reflection as a collaborative, evidence-based inquiry process,
similar to the exploratory stages of EAR.

Motivated by the challenges that 25 rural primary school teachers faced in meeting national
English language standards in Boyacd, Colombia, Bertha Ramos Holguin, Jahir Aguirre Morales and
Nancy Maria Torres Cepeda in Article 6 sought to support those teachers in improving their students’
motivation to learn English. Their mentoring programme focused especially on teachers’ lack of
formal training in English and the scarcity of contextualized resources.

Article 7, by Maria Isabel A. Cunha and Inés K. Miller, relates to teachers’ own puzzles and
frames research as a way of deepening understanding of teaching and learning. Thus, at the heart of
this story also lies the desire to improve students’ experiences and outcomes. Drawing on
approximately 430 puzzles collected between 2003 and 2017 from teachers working across state,
municipal, and private institutions, the authors of this chapter analyse the recurring concerns
formulated by English language practitioners engaged in Exploratory Practice (EP) in Rio de Janeiro.

In Article 8, Mariana Serra and Silvia Severino recount a mentoring project in which two
experienced teacher-researchers supported four secondary school EFL teachers as they carried out
EAR in their classrooms for the first time. The project aimed to help those teachers investigate and
improve their learners’ writing skills through a computer-assisted process writing framework in three
different areas in Argentina: in the capital city of the country, in a city in the province of Buenos Aires
and in a town in the rural area of the province of Buenos Aires.

Finally, focusing on novice teachers of English in Chile, Elena Llanquileo Aranda, Victor Peiia
Villarroel and Michelle MacManaway in Article 9 argue that a year-long, reflective, needs-based
mentoring support programme provided a crucial scaffold for new teachers as they navigated the
complexities of their first years and began to build a solid foundation for successful, sustainable
careers.

4. Concluding Thoughts

As you read the articles in this Special Issue, we hope that the teacher-researchers’ voices and
experiences become a source of inspiration to start and/or sustain your own teacher research or
teacher research mentoring journey. We also hope this Special Issue brings greater recognition to the
remarkable enacted theories of practice which can be found across Latin America.
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