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THE IMPACT OF SOCIAL CONTEXT ON_THE
DEVELOPMENT OF TEACHING SKILLS AND SELF-GROWTH:
TWO CASES

Paul Rouamba
I. Introduction
One approach to teacher education which is still dominant in many Initial Teacher Education
(ITE) programmes in English Language Teaching is the model-based form of teacher skill
development, It is practical because it focusses on methods, strategies and techniques which
arc readily usable in the classroom. Usually imposed on teachers on a "top-down basis’, such
an approach has been viewed by Hunt (1987) as an "outside-in" rather than "inside out" form
of teacher development which may not secure teachers’ commitment but may generate
resistence (Hargreaves and Fullan, 1992). But for newly qualified teachers trying to cope
with their first few months of teaching, such an approach can provide a bedrock of skilled

expertise.

However. even if necessary and helpful for novice teachers, model based training does not, of
itself. necessarily provide the ability to adapt productively to unpredictable situations. For this
reason purely model-based training is sometimes seen as insufficient, and has led to a focus
on "Classroom-based teacher development” (CBTD). This model situates the professional
growth of teachers within the daily realities of classroom life, emphasizing self-directed
development, and combining "personally meaningful, educationally defensible and socially
justifiable practices” (Thiessen, 1992). In selecting these three points of reference Thiessen
establishes a connection between teacher development, both educationally and morally, and
the world of the classroom within society. "Meaningfullness" refers to the fact that teachers
and students must discover why certain changes are personally worth the time and
psychological energy to pursue; "educational defensibility" suggest that teachers and students
(when possible) should be able to justify both conceptually and with empiral rigour
classroom practices. "Social justifiability” means that any proposed development or change
within the classroom should become part of a long-term agenda for improving the world
outside it.
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In a wider context, such constructivist models of human learning emphasise the way in which
iruiividualsoonstructapersonalmprmﬂaﬁoﬂofreaﬁminthccascofmac]xrleanﬂgthis
includes their representation of good teaching and of themselves as a teacher. A social
constructivist framework argues that personal representations are a) based on inherited social
traditions and past experiences ofteachmg;ardalsob)thatﬂmesempmmrsmeidm
confirmed or challenged by social experiences (see Roberts, 1997). Such a model of teacher
learning underpins the form of CBTE outlined above.

This article attempts to support a constructivist model of teacher leaming and demonstrate
through exemplifications that skills-based teacher training alone is incomplete. It needs to be
complemented with an awareness of the social, cultural, and psychological environment
(Zeichner, Tabachnick, and Densmore (1987), Calderhead (1991)) and recognise that
individual reflection, experimentation, and personal theory development will help shape the
individual's teaching behaviour.

2. Research design

2.1 Participants

To explore the above issues, we will contrast the way in which two Burkinabe (Burkino
Faso, West Africa) student-teachers applied certain skills acquired on their Initial Teacher
Education course whilst in the first year of probationary teachmg in secondary schooks. After
six months' theory on language teaching at the “Institut des Sciences de IEducation” (INSE),
the teacher training institute of the University of Ouagadougou, the capital city of Burkina
Faso, the participants had undergone two and a half months' intensive teaching practice
supervised by the college. This was followed by their first year of probationary teaching in
secondary schools.

The student-teachers selected are Albert and Salaka who were drawn from a cohort of 8
novice teachers in their first year of teaching. The aim of this in-depth study is to see how
they transferred performance skills from the training institute (time 1) to the workplace (time
2) and investigate the problems that arose in the process. These particular student teachers
were selected because they respectively showed high and low levels of application of training
as revealed in two sets of data: (a) high inference skills data obtained by using a rating scale
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