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n ion
The importance of teacher attitudes and their influence on teacher behaviour and
the learning process is gradually being recognised by a number of teacher educators
and educational researchers (Breen 1991, Burns 1990, Grotjahn 1991, Johnson 1994,
Nunan 1990, Wright 1990). Teachers' attitudes, having been formed on the basis of
previous teaching and learning experiences, prejudices and beliefs (Freeman &
Richards 1993, Richards & Lockhart 1994), influence how teachers interpret new
formation. influence teachers' judgement and decision making which in turn
influences what teachers say and do in classrooms. Particularly in the case of
educational innovations where a new teaching method is introduced and a subsequent
change in teaching practices and classroom role relationships is required, teachers'
attitudes play a significant role in determining the success or failure of the innovation.
If incompatibilities between the philosophy of the innovation and teachers' attitudes
exists, then rejection or misimplementation of the innovation may ensue (Brindley &
Hood 1990, Markee 1993). But are teachers expressed attitudes always reflected in
their classroom practices? Do teachers always do what they say they do?
This paper reports the results of a comparison carried out between teachers'

expressed attitudes towards error correction and their actual error correcting
behaviour in the classroom. This comparison comprised part of a larger study (Karavas
1993) aimed at investigating the degree of implementation of a communicative learner-
centred curriculum and accompanying series of textbooks developed for the first three
years of Greek secondary education. The curriculum and textbooks were introduced in
1987 replacing a rigid structural curriculum and textbooks from foreign publishing
companies which teachers chose according to their own judgement and preferences.
Within the new textbooks, called Taskway English 1, 2, 3, the learners arc expected to
develop their linguistic repertoire, sociolinguiste skills and interactive strategies in
“fdlﬂf to express the meanings they wish to share. Students through the various
activities are encouraged to discover knowledge, make choices and actively participate

in the learning process. Teachers, within the teachers' guides, are urged to make
learners the centre of attention by encouraging them to take initiatives and providing

























































